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The limits to diversification of sources
of funding in higher education

N.V. Varghese

Abstract

The economic crisis and the resulting financial squeeze of the 1980s led
to reduced public funding support to education. The changing political view
that continuation of public subsidies will reduce growth potentials of economies
favoured a market-friendly approach to development of education. The rate-
of-return analysis gave currency to an argument of under-investment in primary
education and it provided a rationale to divert resources from higher to primary
levels of education. The introduction of structural adjustment programmes
justified further reduction in public subsidies to higher education in many
countries. The reform measures adopted by governments and institutions to
overcome financial constraints included efficiency enhancing and cost-saving
interventions, diversification or cost-sharing measures, income-generating
activities and privatization policies. The paper closely scrutinizes institutional
capacity to initiate and sustain income-generating activities in the long run.
The paper argues that, in the ultimate analysis, entrepreneurial universities
become a desirable arrangement when the income generated by them far
exceeds what could have otherwise been available from the public sources.
The expectation is that the recent initiatives to mobilize resources by the
universities will lead to a better balance in sharing of resources between public
and private sources and the sector will receive increased support from both
public and private sources of funding.

International Institute for Educational Planning    http://www.unesco.org/iiep

http://www.unesco.org/iiep


The limits to diversification of sources of funding in higher education

8

1. Introduction

Public funding of education is a political issue and therefore the changing
political ideology and outlook affect the efficacy of the state to fund higher
education. The manpower requirements of newly independent nations in their
quest for self-reliance released enough public resources to fund higher education
in the developing world. The equity considerations and development concerns
justified continued state support to institutions of higher education in the
developed world, even during the massification phase (Neave, 2000). The era
of state-sponsored expansion of higher education came to an end with the
ascendancy of a market-friendly development paradigm which believed that
the fiscal and monetary policies necessary to sustain a high level of public
subsidy have a damaging effect on growth of national income (Williams, 1992).
By questioning the wisdom of investing limited public resources in social-sector
programmes, it created a political environment strong enough to effect
downsizing of public funds to education. The rate-of-returns analysis and the
structural adjustment programmes further encouraged policies to divert
resources from higher to primary levels of education. Entrepreneurial
universities (Clark, 1998) emerged to compensate for the financial losses
suffered by the sector due to withdrawal of the state funding. This paper is an
effort to analyze the extent of substitution possibilities existing between public
funding and market financing of higher education.
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2. Did public funds decline?

The discourses on higher education unquestionably accept the phenomenon
of declining public support to higher education as a universal truth. However,
very little is discussed on the very nature of the financial squeeze felt in the
sector. Information on the share of higher education budgets to total education
budget is available for two points of time (1985 and 1995) for nearly 84 countries
(UNESCO, 1998). An analysis of this set of data shows that there were no
major changes in the share of higher education to total educational expenditure
in four countries; the share has gone up in 48 countries and there is a decline
in the share in 32 countries. Table 1 provides information on the share of
higher education to total education budgets in selected countries. The surprising
trend is that the share of higher education in education budgets increased in
most of the developed countries and it declined in many of the developing
countries. There are extreme examples of the share doubling in the developed
world and halving in the developing world. For example, between 1985 and
1995 the share of higher education to total educational expenditure more than
doubled in Norway and it almost halved in the case of Nepal. Therefore, it is
not always factually correct to argue that the share of higher education in the
education budgets declined.

Table 1. Higher education expenditure as a share of education
budget

Country 1985 1995 Country 1985 1995

Australia 30.5 29.8 Bangladesh 10.4 7.9

Austria 16.6 21.4 Burundi 19.8 15.6

Belgium 16.7 20.3 Chile 20.3 18.1

Canada 28.7 34.7 China 21.8 15.4

Finland 18.7 28.8 Colombia 21.2 18.5
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France 12.9 17.0 Congo, Rep. of 34.4 28.0

Ireland 17.7 22.6 India 15.3 13.7

Italy 10.2 15.0 Malawi 23.3 20.5

Netherlands 26.6 29.9 Nepal 33.4 17.3

Norway 13.5 27.1 Pakistan 18.2 13.2

Sweden 13.1 27.7 UK 19.8 23.7

Switzerland 18.1 19.7 USA 25.1 25.2

Source: UNESCO (1998) and World Bank (2000).

Does it imply that there was no decline in resources available to higher
education? Unfortunately, this too is not true. The education budgets in general
became relatively small in many countries. For example, among 74 countries,
for which information is available, 33 countries indicated a declining share of
the budget allocated to education; the share increased in the case of 29 countries
and it was maintained almost at the same level in 12 countries. Most of the
countries which experienced a decline in the share of education in the overall
budgetary allocation were from the developed world.

The trends in resource flows to higher education can be generalized as
follows. The share of education budget in the developed countries declined.
But the higher share of allocations (of the reduced budgets) was maintained
for the higher education sector. The share of education budgets improved in
many developing countries; but the share of allocations to higher education
declined in many cases. It seems that the structural adjustment programmes,
while helping to maintain the share of education budgets was also instrumental
in diverting resources from higher to primary levels of education.

In other words, the changes in intersectoral allocations were responsible
for reduced allocations, if any, to higher education in the developed world, and
changes in intrasectoral allocations were mainly responsible for a decline in
resources, if any, for higher education in the developing world.
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The absolute amount of resources allocated to higher education did not
decline in most of the countries. Some countries adopted a policy of freezing
the amount or share at certain levels and, consequently, the resource availability
in real terms declined. Many developed countries were experiencing favourable
economic growth during the 1990s and hence there is every reason to believe
that the amount of public resources allocated in the 1990s were not less than
what they used to be in the 1980s. However, the rate of growth of public
resources for higher education did decline in almost all countries. More
importantly, the allocations could not keep pace with the expansion requirements
of the system. Examples of negative growth rates in expenditure on education
too are not very common.

Based on these trends, it is plausible to argue that progressive withdrawal
of public funding of education was more common in the developed world,
whereas a withdrawal of state funding of higher education was more common
in the developing world. The external funding support, which helped many
developing countries to maintain their share of educational expenditure, went
to primary education. Surprisingly, the higher education system in general
continued to expand and the public funds were insufficient to accommodate
the continued and increasing social demand for higher education. Consequently,
per-student expenditure declined in all countries (Table 2).

The declining per-student expenditure, even when the growth rate of
educational expenditure was positive, indicates the continuing demand for higher
education. Needless to add, even when net addition to enrolment declined in
the developing world during this period, the decline in per-student expenditure
was also sharper in the developing world, indicating that a reduction in public
funding created more adverse impact in the developing world than in the
developed world.

The developing countries had to reduce expenditure on higher education
partly due to their dependence on external funding and partly due to the fact
that higher education in developing countries is relatively more expensive than
that in developed countries. Thus maintaining a high level of subsidies is not
benefiting the poorer sections of society. The per-student expenditure on higher
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education in developing countries far exceeds their per-capita income. For
example, the average unit cost of higher education in developing countries
represents 370 per cent of the per-capita income, whereas it represents only
49 per cent of the per-capita income in industrialized countries (Salmi, 1991).
In 1995, sub-Saharan Africa had the highest per-student expenditure (as a
ratio of GNP per capita) and it was more than 16 times higher than the
corresponding figure for high-income countries.

Table 2. Per-student expenditure on higher education
Per-student/GNP per capita (%)

1980 1995

World average 163 77

Low and middle income 259 91

Sub-Saharan Africa 802 422

East Asia and the Pacific 149 76

South Asia 143 74

Europe and Central Asia 67 36

Latin America and the Caribbean 19 43

Middle East and Africa 194 82

High income 39 26

Note: The column on 1995 relates to the latest year for which data are available.
Source: UNESCO (1998).

This section indicates that resource availability was short of requirements
for an expanding sector and, hence, many countries felt the financial crunch.
The financial squeeze was experienced to different degrees at the institutional
level, some institutions felt it more than others. Equally important is the fact
that the capacity of institutions to mobilize their own resources also varied
considerably. Some fared well while others did not.
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3. Diversification of the sources of funding

How did the countries respond to the relatively reduced resource
availability? An analysis indicates that the responses, in general, included
changing resource allocation policies, reorganizing and merger policies,
redeployment of personnel, early retirement policies, suspension of capital
expenditures, programme closures, shifting the burden to direct beneficiaries,
income-generating activities like service and entrepreneurial activities etc.
(Clark, 1998; Davies, 1997; Rhoades, 1995; Sanyal, 1995; Sanyal and Martin,
1998; Slaughter, 1995; Varghese, 1991). These responses can generally be
categorized into reforms focusing on: (i) managerial efficiency in allocation
and utilization of existing resources; (ii) cost recovery or cost-sharing policies;
(iii) privatization policies; and (iv) income-generating activities.

Resource allocation, very often, is a process of political negotiations or a
bureaucratic exercise. Due to financial constraints many countries have moved
towards more transparent resource allocation practices where performance
and accountability assessments based on certain objective indicators enjoy a
premium. The allocations and assessments are now based more on objective
indicators of inputs or outcomes. Input-based funding very often involves a
formula that combines enrolment figures and unit costs and uses coefficients
and weights to provide incentives for internal distribution of resources. Output-
based funding mechanisms rely on performance and effectiveness.
Performance indicators became very popular in many OECD countries during
this period. In some countries, a lump-sum budget is given to the universities
based on a set of criteria, mostly based on performance indicators. Tunisia
introduced a new system of resource allocation called Système d’analyse et
gestion de l’enseignement superieur – SAGES, which uses a set of indicators
for rationalization of resource allocation. Improving managerial efficiency also
included cost-reduction measures such as changing academic and administrative
staff ratios; changing pupil/teacher ratios or increasing class size, especially in
humanities, or increasing contact hours etc.
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The cost-sharing or cost-recovery measures included increasing tuitions,
introducing student loans (Woodhall, 1991, 1993; World Bank, 1994; Johnstone,
1998). Egypt has introduced a system of mobilizing resources by providing
admissions to less qualified candidates and charging them very high rates of
fees. India introduced capitation fee colleges. Jordan collects a university tax
on each sale affected in the country to reduce direct government subsidy to
higher education. Growing numbers of developing countries are moving in the
direction of cost-sharing. For example, income from student fees is 22 per
cent of the recurrent expenditure in Viet Nam, 36 per cent in Chile, 40 per
cent in Jordan, 46 per cent in Korea (World Bank, 1994).

Student loans are increasingly being introduced in many countries.
Venezuela, Jamaica, Mexico, Hungary, and China are some of the countries
which have introduced student loans in the recent past (Johnstone, 1998).
However, loan recovery seems to be a formidable task in many countries
where the system has been in operation for a fairly long period. For example,
in Kenya more than 60,000 university graduates owe around US $11 million
as unpaid university loans. The greatest defaulters are lawyers, magistrates
and judges, Ministry members and Parliament members (Times Higher
Education Supplement, 8.10.1999). The debt due to unpaid student loans is
around US $1.5 billion in New Zealand (Times Higher Education
Supplement, 12.11.1999). Due to poor student loan recovery, the Nigerian
Government signed a decree in 1993 to establish a Nigerian Educational Bank
with educational lending and recovery as one of its main objectives (Chuta,
1988). Sweden is one of the few examples where loan recovery has not yet
created many problems.

Establishment of private universities is yet another response to declining
public funding support for higher education. Private universities are preferred
in some countries for reasons of better quality of education and, in other
countries, to meet the excess demand for higher education. Many countries
have changed rules and regulations to encourage opening of private universities.
In some of the developing countries the growth of private universities is
astonishing. The on-line and distance modes of delivery mechanism have helped
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the growth of private universities and private studies. At present the private
sector accounts for a respectable share of enrolment in higher education in
many countries. Private universities very often offer more of the market-
friendly courses, which ensures a sustained demand for their courses even
when they are expensive.

Income-generating activities include mainly income from overseas students
and various entrepreneurial activities initiated by the universities. The United
Kingdom is a classic example of utilizing the overseas student market to
generate income for the universities. Until the 1980s education of overseas
students in the United Kingdom was highly subsidized. In the 1980s the
government decided to charge the overseas students full fees. In the UK
many universities depended on this market for around 12-16 per cent of their
income (Williams, 1992). The Makerere University of Uganda, during the 1990s,
introduced evening classes, started bookshop and bakery services and
established a consultancy bureau. These efforts have helped the university to
generate more income, reduce the exodus of academic staff and reduce
dependence on public funds (World Bank, 2000). The university enterprise
collaboration (service universities and entrepreneurial universities) is considered
a very reliable source for mobilizing a substantial share of the income needed
by the higher education system. Some of the case studies have indicated that
many universities mobilize an amount of income equal to the public support
they receive. It is interesting to analyze the extent of substitution possible
between income generated from these sources and that from public sources.
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4. Can entrepreneurial activities replace public
funding?

Many universities have initiated university enterprise collaborations
(Martin, 2000). It is very often argued that many universities could mobilize a
sizeable amount of money from such collaborative ventures. However, the
available sources of information do not support such claims. They still provide
a small share of the total income for higher education even in the developed
countries (Table 3). The private-sector funding of research in public universities
stands at 5 per cent in OECD countries (OECD, 1998). However, where
universities have introduced various forms of entrepreneurial activities, they
are found to be more successful. Now let us look more closely into the
experiences of some of the successful institutions in this field. The example
and data used for all calculations in this section are taken from Clark (1998).

Table 3. Share of R&D in higher education funded by enterprises

1980 1990 1995 1980 1990 1995

USA 2.5 4.7 5.8 France 1.3 4.9 3.2

Canada 3.9 6.3 10.7 Germany 2.0 7.8 7.5

Japan 1.0 2.3 2.4 Sweden 2.3 5.2 6.2

Australia 1.4 2.1 3.5 UK 2.8 7.6 6.2

Source: OECD, 1998.
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Table 4. Trends in resource mobilization by universities
Growth rates

Warwick Public Private Total Share Projected Actual/
of public Million Projected

1975-1980 23.4 22.3 23.1 70.0 14.6 100.0

1980-1985 08.0 18.3 11.6 60.0 41.8 86.4

1985-1990 10.8 26.1 18.0 43.0 119.5 69.0

1990-1995 07.3 10.8 10.2 38.0 342.0 39.2

Twente

1975-1980 08.5 -ve 08.0 96.0 134.4 100.0

1980-1985 03.0 38.2 05.5 85.0 210.2 87.1

1985-1990 02.6 18.4 05.6 74.0 316.1 76.1

1990-1995 05.7 03.1 05.5 76.0 475.2 64.7

Strathclyde

1975-1980 13.5 33.5 18.7 64.0 15.6 100.0

1980-1985 09.8 13.7 11.3 59.0 29.4 142.2

1985-1990 09.0 19.6 13.7 48.0 55.3 143.9

1990-1995 09.3 12.0 10.7 45.0 104.2 127.4

Joensuu

1980-1985 20.7 28.2 21.0 94.0 72.5 100.0

1985-1990 04.0 53.4 10.4 70.0 185.7 68.3

1990-1995 11.9 14.9 13.1 66.0 475.8 49.2

Chalmers

1980-1985 07.2 14.8 10.0 59.0 532.0 100.0

1985-1990 14.4 15.8 15.0 58.0 753.0 142.0

1990-1995 05.1 07.4 6.1 55.0 1066.0 134.8

Source: Estimated based on tables from Clark (1998); the figures given in column 6 are in
millions and in the currency of respective countries.
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Table 4 indicates the changes in the sources of funding as a result of the
universities in the UK, Finland, Sweden and the Netherlands becoming more
and more entrepreneurial. The major share of resources for these five
universities came from public sources until the 1980s, when they started moving
towards entrepreneurial activities. In Finland and the Netherlands almost the
entire funding for these universities used to come from government sources.
Over a period of time the British universities became more independent and
successful than others in mobilizing a major share of their resources from non-
governmental sources, primarily through entrepreneurial activities. The
universities in other countries, even after mobilizing a substantial amount of
money, continue to depend on the state for a major share of their resources.

The initial period of entrepreneurial activities showed a high rate of growth
of income from the new sources. This was partly due to the low base of the
private sources to start with. The rate of growth of income from private sources
declined in the successive periods and after a decade the growth rates are
close to that of the public sources of income. In other words, the table indicates
that it is not always easy to maintain the momentum generated during initial
stages of the programme.

Are these institutions better off with the changes in the source of income
through entrepreneurial activities? In an effort to assess the extent of substitution
possibility between the sources of income, the income from public sources
was projected based on the assumption that income from public sources
continued to increase at the rate at which it was growing during the five-year
period before the commencement of the entrepreneurial activity. The results
are shown in the last two columns of Table 4. Three out of five cases showed
that although they could mobilize a substantial amount of resources, state funding,
if continued at the same level, would have been more beneficial to them. For
example, Warwick University now operates with 39 per cent of the resources
available had the state funding been continued at the same level. Joensuu
University in Finland now operates with 49 per cent of the projected income
and Twente University with its 64 per cent of the income if the public funding
had not reduced. Although these universities have shown good initiatives, the
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change in the strategy has not helped them to improve their financial position.
A close look at the data indicates the fact that reduced public funding has
adversely affected these universities despite their successful resource
mobilization efforts. In other words, the entrepreneurial activities have helped
them to arrest the further decline in the level of activities of the university; but
they were not sufficient to usher in an era of growth and prosperity for the
universities.

The other two institutions (Chalmers Trust and Strathclyde) have benefited
from moving away from state funding. The income from entrepreneurial
activities has not only compensated for the reduced state funding, but has also
meant that more resources were made available to the institution due to their
initiatives. These two institutions had a tradition of good support from non-
governmental sources to start with. More than one third of the resources in
Strathclyde and two fifths of the funds in Chalmers were already accounted
for by the private sources. The new initiatives have only contributed
19 percentage points of additional resources in the first case and 5 per cent in
the latter case. On the whole, Chalmers could mobilize at least one third more
resources than it could have received if the state had continued its support at
the same level. The gain in the case of Strathclyde is at least one fourth more
of income than the state could have provided. The conclusion may be that
those institutions which have a tradition of support from private sources have
a higher probability to better their chances by moving away from state funding,
while those institutions which are now starting entrepreneurial activities may
not be better placed in the immediate future if they move away from public
support. These examples clearly illustrate the feasibility and limitations of this
approach as an alternative to state funding.
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5. Concluding observations

If one applies market principles to guide state action, the state is justified
in reducing funding support to higher education. The growing public-sector
industries, commerce and administration required the state to support and expand
the base of higher education (Gilbert, 1993). The state owned its own subsidized
provisions during this period. Today the state is no more the major consumer
of educated manpower. An application of the same principles demands that
the state should withdraw its subsidies and now it is the turn of the beneficiaries
(enterprises) to pay for educating manpower for their use.

A closer look at the universities/departments mobilizing resources through
entrepreneurial activities indicates that they are not the sectors which perform
traditional functions of the universities. The advent of entrepreneurial universities
may imply growth of certain activities and disciplines at the expense of others.
The emergence of service functions creates disequilibria between disciplines
and at times it threatens the faculty. The professorate stands at the crossroads
of an uncertain future. The academic staff in social sciences and humanities
have more to fear than their colleagues in business management and computing
sciences.

Unfortunately the role of the state is not confined to funding. There are
other roles centring on appropriate balance between social demand,
governmental regulation and social equity. Hence the laws of the market and
the logic of competition cannot be applied to education, including higher
education. “The current worldwide trend towards a reduction in the role of the
state in the economic field cannot be automatically extended to the field of
education and cannot justify direct or indirect pressure for cuts in public
expenditure on higher education” (UNESCO, 1998). “Markets require profits
and this can crowd out important educational duties and opportunities” (World
Bank, 2000, p. 15).

The recent trends in income generation through entrepreneurial universities
indicate the capacity of the institutions to mobilize resources, on the one hand,
and limits to such efforts on the other. Efforts made in the future need not be
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to substitute funds from one source by another but to increase total resources
available to higher education. Redefining the resource-sharing responsibilities
between the state and the non-governmental sectors can do this. A partnership
based more on this shared view should shape future funding arrangements for
higher education.

To conclude, the close of the century witnessed a growing economy that
depends on technology-based production and knowledge-based industries. Even
the countries that lead this revolution do not have an adequate number of
higher-educated people to maintain their leading position. This is the case with
the USA, Germany, Japan, Sweden, etc. The USA requires around 1.4 million
core information technology workers in the 10 years ending in 2006 to maintain
its lead as the world’s most competitive economy. A recent estimate indicates
that there will be 350,000 unfilled technology jobs in Germany in the next two
years (International Herald Tribune, 21.03.2000). There is certainly a need for
continued support to expand higher education. The expectation is that the
public authorities in these and other countries will come forward to support
higher education, since national progress is now constrained by limited expansion
of higher education. Similarly, the market will soon find that its expansion
capacity and profitability are not only limited by poor availability of educated
people as workers, but also as consumers of the knowledge-based products.
Hence markets too will find it rewarding to invest in higher education. A brighter
future for higher education lies in developing a mutually beneficial and socially
responsible relationship between the market forces and state interventions.

International Institute for Educational Planning    http://www.unesco.org/iiep

http://www.unesco.org/iiep


The limits to diversification of sources of funding in higher education

22

References

Chuta, E.J. 1998. “New dimensions of educational financing: the Nigerian
Educational Bank”. In: Higher Education, Vol. 35, No. 3, pp. 423-433.

Clark, R.B. 1998. Creating entrepreneurial universities: organisational
pathways of transformation. Oxford: Pergamon (for IAU).

Davies, J.L. 1997. “The evolution of university responses to financial reduction”.
In: Higher Education Management, Vol. 9, No. 1, pp. 127-139.

Dill, D.D. 1997. “Higher education, markets and public policy”. In: Higher
Education Policy, 10 (3/4), pp. 167-185.

Gillert, C. 1993. “The changing pattern in European higher education”. In:
Gillert, C., Ed. Higher Education in Europe. London: Jessica Kingsly
publishers.

Johnstone, D.B. with Arora, A. and Experton, W. 1998. The financing and
management of higher education: a status report on worldwide
reforms. Washington D.C.: World Bank.

Martin, M. 2000. Management of university-industry relations: experiences
from 12 international case studies. Paris: UNESCO/IIEP.

Neave, G. 2000. “Diversity, differentiation and the market: the debate we
never had but we ought to have done”. In: Higher Education Policy,
Vol. 13, No. 1, pp. 7-21.

Organisation for Economic Co-operation and Development (OECD). 1998.
The university research in transition. Paris: OECD.

Rhoades, G. 1995. “Rethinking restructuring in universities”. In: Journal for
Higher Education Management, Vol. 10, No. 2.

Salmi, J. 1991. Higher education crisis in developing countries, Education
Employment Division. Washington D.C.: World Bank.

International Institute for Educational Planning    http://www.unesco.org/iiep

http://www.unesco.org/iiep


IIIEP Contributions No. 34

23

Sanyal, B.C. 1995. Innovations in university management. Paris: UNESCO/
IIEP.

Sanyal, B.C.; Martin, M. 1998. “New strategies for the management of finance
in universities”. In: Prospects, Vol. 28, No. 3, pp. 429-441.

United Nations Educational, Scientific and Cultural Organization (UNESCO).
1995. Policy Paper for change and development in higher education.
Paris: UNESCO.

United Nations Educational, Scientific and Cultural Organization (UNESCO).
1998. World Educational Statistics. Paris: UNESCO.

Varghese, N.V. 1991. “Management of change in higher education”. In:
Journal of Educational Planning and Administration, Vol. 5, No. 1,
pp. 49-64.

Williams, G. 1992. Changing patterns of finance in higher education.
Buckingham: SRHE and Open University.

Woodhall, M. 1991. Student loans in higher education: Asia, Educational
Forum Series No. 2. Paris: UNESCO/IIEP.

Woodhall, M. 1993. Student loans in higher education: Latin America and
the Caribbean, Educational Forum Series No. 4. Paris: UNESCO/IIEP.

World Bank. 1994. Higher education: the lessons of experience. Washington
D.C.: World Bank.

World Bank. 2000. Higher education in developing countries: peril or
promise. Washington D.C.: World Bank.

International Institute for Educational Planning    http://www.unesco.org/iiep

http://www.unesco.org/iiep


International Institute for Educational Planning    http://www.unesco.org/iiep

http://www.unesco.org/iiep


IIEP publications and documents

More than 1,200 titles on all aspects of educational planning have been published by
the International Institute for Educational Planning. A comprehensive catalogue is
available in the following subject categories:

Educational planning and global issues
General studies – global/developmental issues

Administration and management of education
Decentralization – participation – distance education – school mapping – teachers

Economics of education
Costs and financing – employment – international co-operation

Quality of education
Evaluation – innovation – supervision

Different levels of formal education
Primary to higher education

Alternative strategies for education
Lifelong education – non-formal education – disadvantaged groups – gender education

Copies of the Catalogue may be obtained on request from:
 IIEP, Dissemination of Publications

information@iiep.unesco.org.
Titles of new publications and abstracts may be consulted at the following

website: http://www.unesco.org/iiep.

International Institute for Educational Planning    http://www.unesco.org/iiep

http://www.unesco.org/iiep
http://www.unesco.org/iiep


International Institute for Educational Planning    http://www.unesco.org/iiep

http://www.unesco.org/iiep


The International Institute for Educational Planning

The International Institute for Educational Planning (IIEP) is an international centre for
advanced training and research in the field of educational planning.  It was established by UNESCO
in 1963 and is financed by UNESCO and by voluntary contributions from Member States.  In
recent years the following Member States have provided voluntary contributions to the Institute:
Denmark, Finland, Germany, Iceland, India, Ireland, Norway, Sweden and Switzerland.

The Institute’s aim is to contribute to the development of education throughout the world,
by expanding both knowledge and the supply of competent professionals in the field of educational
planning.  In this endeavour the Institute co-operates with interested training and research
organizations in Member States. The Governing Board of the IIEP, which approves the Institute’s
programme and budget, consists of a maximum of eight elected members and four members
designated by the United Nations Organization and certain of its specialized agencies and institutes.

Chairperson:

Dato’Asiah bt. Abu Samah (Malaysia)
Director, Lang Education, Kuala Lumpur, Malaysia.

Designated Members:

Torkel Alfthan
Head, Training Policy and Employability Unit, Skills Development Department, Internatio-
nal Labour Office (ILO) Geneva, Switzerland.

Eduardo A. Doryan
Vice-President, Human Development Network (HDN), The World Bank, Washington D.C.,
USA.

Carlos Fortín
Deputy Secretary-General, United Nations Conference on Trade and Development
(UNCTAD), Geneva, Switzerland.

Edgar Ortegón
Director, Projects and Investment Programming Division, Latin American and Caribbean
Institute for Economic and Social Planning (ILPES), Santiago, Chile.

Elected Members:

José Joaquín Brunner (Chile)
Director Education Programme, Fundación Chile, Santiago, Chile.

Klaus Hüfner (Germany)
Professor, Freie Universität Berlin, Berlin, Germany.

Faïza Kefi (Tunisia)
Minister of Vocational Training and Employment, Tunis, Tunisia.

Teboho Moja (South Africa)
Professor of Higher Education, New York University, New York, USA.

Teiichi Sato (Japan)
Special Adviser to the Minister of Education, Science, Sports and Culture, Tokyo, Japan.

Tuomas Takala (Finland)
Professor, Department of Education, University of Tampere, Tampere, Finland.

Michel Vernières (France)
Professor, Laboratoire d’économie sociale, University of Paris I, Paris, France.

Inquiries about the Institute should be addressed to:
The Office of the Director, International Institute for Educational Planning,

7-9 rue Eugène-Delacroix, 75116 Paris, France.

International Institute for Educational Planning    http://www.unesco.org/iiep

http://www.unesco.org/iiep

