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Preface

Each year, the Working Group on Education for All (EFA) attracts a wide range of participants — not only the key
constituencies comprised of developing countries, bilateral donors, multilateral agencies, civil society and the private
sector, but also representatives of foundations, universities, education networks and consultants. The reasons for such
broad appeal are not hard to identify. Since its first meeting in 2000, following the World Education Forum in Dakar, the
Working Group has provided a platform addressing the pressing issues and technical challenges which emerge as we
pursue the EFA goals. It is a unique international event.

This year, the Working Group focused on some of the tough obstacles which we must overcome if we are to
reach EFA - fees and charges that keep children out of school, particularly the poorest; child labour; the effects of
HIV & AIDS on children and families; the weak institutions or instability of fragile states. The discussions did much
more than merely state the difficulties: in each case, we considered possible solutions and viable responses, especially
those which harness the great opportunities offered by education itself. In particular, it was acknowledged that trained,
qualified and well-supported teachers are critical to successful learning—the Working Group put teachers front and
centre in the search for greater quality.

Participants set these concerns in the context of partnership, for which the newly developed EFA Global Action
Plan provides a dynamic framework. In this same spirit, the Working Group gave input into the next EFA High-Level
Group, scheduled to meet in Cairo in November 2006.

EFA is an urgent and vital concern — all of us know situations where lack of quality learning opportunities deprives
children - and adults - of the chance to reach their full potential. The July 2006 meeting of the EFA Working Group
reaffirmed that the toughest challenges can be overcome if we pull together. Partnership is the key.

Peter Smith
Assistant Director-General for Education
UNESCO
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Key issues from the Seventh Meeting
of the Working Group on EFA

School fee abolition

@ Since 1948, free and compulsory education has been
enshrined in the Universal Declaration of Human Rights.
Yet, for many children around the world, education is
neither free nor compulsory.

B When school fees are abolished, national education
systems are often inundated with a range of new and
unanticipated challenges. From overcrowded classrooms
to untrained teachers to overstretched physical facilities,
abolishing school fees entails the need for other aspects of
educational reform.

B If countries are to continue pursuing policies that
lead to the abolition of school fees, then all stakeholders
— from the donor community to governments to private
entities — will have to undertake a massive campaign to
mobilize resources to ensure that school fee abolition is
enduringly successful.

Child labour

M Although progress is being made towards the

objective of eliminating all forms of child labour by
2016, in 2004, some 218 million children were working.
Moreover, 75 per cent of out-of-school primary aged
children live in either sub-Sahara Africa or South Asia.

[l Issues of gender and child labour are inextricably
linked. In many parts of world, it is culturally and socially
acceptable for girls and female adolescents to work and
not attend school.

M In order to successfully combat child labour, policy-
makers will need to triangulate institutional responses
that simultaneously address issues involving child labour,
poverty and education.

Education in fragile states

I Fragile states are characterized by weak institutional
capacity that hampers their ability to deliver basic social
services — such as education — to vulnerable populations.

B The education sector can play a pivotal role in helping
‘turnaround’ in fragile states. A functioning education
sector can bestow a sense of legitimacy on fragile

states, for example, when a state reopens schools, pays
teachers and attempts to inculcate in children, through
the curriculum, the values, skills, norms and knowledge
valued by society.

M With particular regard to fragile states, the donor
community can serve as critical actors in the turnaround
process. In addition to harmonizing funding streams,
members of the donor community need to work
collaboratively when it comes to collecting, analysing,
disseminating and sharing relevant data.

Responding
to the HIV and AIDS crisis

M The education sector plays an important role in
helping to prevent and mitigate the spread of HIV and
AIDS. By designing curricula tailored to HIV and AIDS,
raising awareness among educational personnel and
adopting work-place policies sensitive to HIV and AIDS,
the education sector can serve as a central component in
a comprehensive response to the HIV and AIDS epidemic.
[l Stakeholders need to be aware of the interplay that
exists between gender and the HIV and AIDS epidemic
which, through the years, has undergone a feminization




driven by both economics and gender. If the epidemic is
to be reversed, countries must adopt culturally appropriate
sex education classes for children and adolescents.

B Individuals infected with the HIV virus or those
combating AIDS live with the stressful stigma and
daunting discrimination that are attached to the epidemic.
This is especially true for teachers and other educational
personnel. The education sector must take the lead role
in sensitizing communities and organizations about the
situation of those with HIV and AIDS.

Teachers and educational
quality

B All previous, current, and future educational reforms
run the risk of being stymied. The looming worldwide
shortage of trained, qualified teachers threatens to under-
mine other education reform efforts. Within ten years,
18 million newly trained primary teachers will need to be
added to the ranks if countries are to meet the Universal
Primary Education goals.

M One factor causing low educational quality is the use
of untrained teachers. The over-reliance on untrained
teachers is serving to dilute the quality of education in
many developing countries.
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M In order attract and retain qualified teachers,
governments and other educational stakeholders will have
to enhance the teaching profession. Sufficient salaries,
strong pre-service and in-service training programmes, and
an agreeable work environment are three components, out
of several that warrant mention, that must be provided for
teachers to successfully deliver quality education.

Operationalizing the
EFA Global Action Plan

M In operationalizing the EFA Global Action Plan, it is
imperative to realize that it is not a static document.
Rather, it is dynamic, capable of being adjusted to
respond to the realities of the countries it is intended to
serve.

B While the present draft of the Global Action Plan
represents a strong point of departure, more work

is required. In particular, greater clarity is needed
concerning the specific roles and responsibilities of the
stakeholder agencies as well as to the precise goals of the
Plan.
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Introduction

What role can the education sector play in helping

to prevent and mitigate the spread of HIV and AIDS?
How do countries balance eliminating school fees with
maintaining educational quality? How can countries
eliminate child labour to achieve the Education for All
(EFA) goals? What is to be done about the dearth of
teachers? And, finally, can education help turn around
states that have experienced profound institutional
disintegration and are termed ‘fragile’? These questions,
and many more like them, characterized the seventh
annual meeting of the Working Group on Education
for All. Government representatives, academic experts,
educational administrators, civil society groups and
representatives from a host of agencies all gathered

at UNESCO headquarters to exchange views on the
many roles that education plays in advancing human
development. The depth and breadth of topics that
constituted the annual meeting helped to advance the
cause of achieving Education for All by the year 2015.

It was in this spirit that the Director-General of UNESCO,
Mr Koichiro Matsuura, opened the seventh meeting of
the EFA Working Group. After welcoming participants

and acknowledging the geographical spread and
institutional diversity they represented, he commented on
the significant impact that the EFA Global Action Plan is
having across the international institutional environment.
With specific regard to the Plan, he made two
observations. First, he noted that the five EFA convening
agencies had reached an agreement in principle to
continue to work together on the Plan. Second, he
related that at the G8 Summit, held in St Petersburg, the
G8 leaders recognized the importance of the Plan. As he
stated: * ... the G8 Summit ... gave real focus to EFA and
expressed strong interest in the efforts associated with the
Global Action Plan to create a more coherent, coordinated
and effective approach among the main EFA partners.

The work must continue in earnest in the months ahead
so that an improved document can be presented to the
High-Level Group in November'.

Broadening his comments concerning initiatives
with implications for EFA, Mr Matsuura discussed the
Abuja Conference on Financing for Development in May
2006. He hailed the Abjua Conference as a significant step
forward in structuring the new aid architecture based on
mutual commitment. Its call for a 10-year planning horizon
in twenty African countries represents a considerable yet
important challenge. Furthermore, he noted that the
continued work to realize the Gleneagles pledges, the
formation of a UNESCO working group focusing on debt
swaps for education and the expansion of the Fast Track
Initiative (FTI) augur well for the EFA agenda.

Mr Matsuura then shifted his attention to address
this year’s Working Group agenda. He highlighted
the importance of examining school fee abolition. His
hope was that participants would explore the linkage
between the elimination of school fees and maintaining
educational quality. He framed child labour as an abiding
and stubborn problem. He expressed encouragement
that the Working Group was set to examine this issue
within the context of EFA. Concerning HIV and AIDS,
he remarked that this was the second instance in which
the Working Group had placed the epidemic on the
agenda. The Director-General expressed his desire to
learn more about the role that the education sector,
particularly at the country-level, can play in raising
awareness and in helping to prevent and mitigate HIV
and AIDS. Concerning the session devoted to the issue of
fragile states, he shared his vision that the international
community must determine how to restore the delivery
of social services in the short-term while focusing on the
complicated task of re-constituting institutions for the
long-term. Finally, he revisited the EFA Global Action Plan.
Mr Matsuura cast the Plan as an instrument capable of
enhancing coordinated action among stakeholders. The
suggestions and recommendations of the participants, he
believed, would help facilitate moving the Plan into its
operational phase.




Keynote Address:
Mr Ad Melkert, Associate
Administrator, UNDP

The keynote address was delivered, via video recording,
by Mr Ad Melkert, Associate Administrator, UNDP. His
address, entitled ‘Acting on the 2005 World Summit
Outcomes’, focused on the progress to date toward
achieving the Millennium Development Goals (MDGs).
He related how, at the World Summit, global leaders
expressed a powerful political commitment to achieving
the MDGs by the year 2015. He also discussed the pursuit
of the MDGs within five-year frameworks. The initial five-
years proved successful. He acknowledged that education
constituted the key critical component of the eight
MDGs. Education, he maintained, serves as a fulcrum
that helps facilitate the successful pursuit of issues such as
poverty reduction, gender equity, health and sanitation.

Mr Melkert then turned his attention to the Global
Action Plan. He noted that the UNDP welcomes the Plan.
He stressed that it is important that all partners recognize
the central role education plays in leveraging success
for the other MDGs. While acknowledging the strength
of the current draft of the Plan, Mr Melkert did suggest
that further refinement is necessary in several areas. He
began by advocating for an increase in political support
for school enrolment at both the primary and secondary
levels. He recommended that the Plan address issues
germane to teachers and to monitoring and evaluation.
As a follow up to the current draft, he pressed for a
country-by-country systematic analysis of strategies that
are helping to either facilitate or thwart progress toward
achieving the MDGs.

Mr Melkert highlighted the important role that
monitoring and evaluation assume in achieving universal
education. To illustrate his point, he provided an example
from his native country, the Netherlands. Recalling his
country’s attempt to implement compulsory schooling
laws, he said that it took the Netherlands approximately
25 years (1875-1900) to successfully implement
compulsory schooling legislation. The legislation
eventually proved successful, he maintained, because
the Netherlands consistently enforced the legislation
by levying sanctions. In the contemporary context,

Mr Melkert suggested that countries progressing towards
achieving the EFA goals and the MDGs will have to adopt
enforcement policies similar to those implemented by the
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Netherlands over 100 years ago. Mr Melkert concluded
his address by affirming the UNDP’s commitment

to cooperate with its partners in helping countries
continually advance toward achieving the Education
for All and the Millennium Development Goals.

Ms Rima Salah,
Deputy Executive Director,
UNICEF

The opening statements concluded with remarks by

Ms Rima Salah, Deputy Executive Director, UNICEF.

Ms Salah began her statement by thanking UNESCO for
bringing together like-minded organizations on EFA. She
framed her presentation around the issue of partnerships.
In particular, Ms Salah identified five challenges that,

if not addressed, will inhibit the formation of stronger
partnerships around the EFA goals.

M Itis important to harmonize the education objectives
of the stakeholder agencies into a shared operational
architecture with common goals, targets and measurable
results established in support of the MDGs and the EFA
goals;

B There needs to be clarity — accurate, authentic and
timely data — concerning progress on individual countries;
B The partners must work collaboratively to make the
annual EFA High-Level Group meeting a more dynamic
platform for deciding on action, for reviewing progress
with the global agenda and for addressing the challenges
faced by all partners;

M There must be a clear delineation and understanding
of the roles and responsibilities for each agency as they
seek to define the partnership and how it contributes

to effective and efficient support for education at the
country level;

W Efforts must be undertaken to make the EFA Global
Monitoring Report more widely accessible as a key tool
for reporting on and publicizing how well countries and
their development partners are doing.

Organization of the

meeting and the report

The seventh meeting of the EFA Working Group was held
at UNESCO headquarters from 19 to 21 July. Chaired by
Mr Peter Smith, Assistant Director-General for Education,
UNESCO, the meeting attracted over 230 people from 32



countries and a diverse set of institutional stakeholders:
bilateral agencies, multilateral agencies, non-governmental
organizations, research institutes, foundations and the
private sector. The meeting consisted of five sessions and
presentations on three topics, in addition to presentations
of outcomes of side events. The sessions unfolded in the

following manner: a moderator introduced the topic

and panelists, and the panelists analysed the subject,

then discussions followed. This report, which mirrors

the sequencing of the agenda, serves as a record of

the proceedings. It highlights prominent points made
throughout the meeting and summarizes key findings. <>
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Abolition of school

fees: |
for ed
reform

mplications
ucation sector
and resource

mobilization

Moderator:
Mr Mark Bray, Director of IIEP

Panelists:

Mr Cream Wright, Global Chief of UNICEF’s Education Section
Mr George Godia, Education Secretary, Ministry of Education Science

and Technology, Kenya

Ms Festina Bakwena, Permanent Secretary, Ministry of Education, Botswana
Mr Richard Arden, Acting Head of Profession for Education, Department
for International Development (DFID), the United Kingdom.

Does the abolition of school fees drive educational reform in
many countries? Will eliminating school fees help countries
attain the Education for All goals? These questions were
addressed in the session on ‘Abolition of School Fees:
Implications for Education Sector Reform and Resource
Mobilization’.

Prior to the panelists’ presentations, the moderator
reminded the audience that, since 1948, free and
compulsory education has been enshrined in the Universal
Declaration of Human Rights. Moreover, he also pointed out
that the Beijing Communiqué adopted at the fifth meeting
of the High-Level Group on EFA (2005) emphasized that
both formal and informal school fees should be abolished
in order that all children may attend and complete primary
schooling. In addition, the moderator explicated the tricky
issue of eliminating school fees and identifying alternative
revenue streams to replace them. Once school fees are

abolished, how do countries replace that revenue? Finally,
the potentially paradoxical question of eliminating school
fees and maintaining educational quality emerged.

Mr Cream Wright's comprehensive presentation focused
on the many implications stemming from the abolition of
school fees. He sought to illustrate how the success of a
country’s decision to abolish school fees hinged upon that
country’s ability to mobilize both financial and technical
resources. He further pointed out that eliminating school
fees would place countries on the trajectory to reach

the goals of EFA by the year 2015. The balance of his
presentation was devoted to explaining the nexus that
exists between the abolition of school fees and broader
educational reform. In this regard, the abolition of school



fees can be viewed as one critical means to the end of
overhauling a country’s education system. If appropriately
implemented, a policy that calls for the elimination of school
fees can help trigger a series of positive outcomes, five of
which bear mentioning:

B A wave of reforms that will reverberate across the entire
education system. In this regard, the abolition of school fees
represents an initial ‘Big Bang’ in the reform cycle;

M The facilitation of gender equity, particularly at the
secondary level, as girls are often denied educational
opportunity past the primary cycle;

[ The development of a country’s human resource base.
Investment in education represents a primary strategy

in equipping individuals with the means to contribute
effectively and efficiently to an economy;

M The creation of an informed and participatory citizenry.
By ensuring that individuals attend and complete school,
countries are able to transmit to them the knowledge,
values, skills, sensibilities, norms and experiences that are
instrumental in a productive society;

M It can open access to marginalized student populations
- orphans, the disabled and children from hinterland
regions — and provide them with much needed educational
opportunities.

School fee abolition (SFA), it was argued, constitutes
an ‘inclusive’ educational policy reform. In addition to
safeguarding the rights to an education for the poor and
disadvantaged, the elimination of school fees also represents
an indispensable pillar of democratic states.

Grappling with the impact
of school fee abolition

After implementation, the abolition of school fees can exert
enormous institutional pressure on education systems. From
exploding enrolments to ill-trained teachers, countries that
abolish school fees must often confront daunting challenges
as a result. It is in this vein that Mr George Godia, Education
Secretary from Kenya’s Ministry of Education Science and
Technology, made his presentation. Kenya had multiple
objectives in abolishing school fees. Authorities wanted to
reverse a decline in enrolment figures, reduce the costs of
education borne by parents and put the country on track to
meet both the EFA goals and the MDGs. Having declared
free primary education in 2003, Kenya’s education system
was quickly overwhelmed: overstretched physical facilities,
increased class sizes, additional amounts of work for teachers
and a decline in quality due to reduced teacher/pupil contact.

Since reversing the policy was not an option, the
Kenya authorities formulated a multi-pronged strategy to
effectively cope with the challenges unleashed by SFA. As
Mr Godia explained, the approach called for an institutional
response; among other measures, Kenya undertook the
following:

M Created a task force of diverse stakeholders to devise
strategy and produce guidelines;

M Undertook a rapid mobilization of resources;

M Stepped up its efforts to collect, analyse, and
disseminate relevant data to school administrators and
teachers;

B Implemented capacity-building techniques to aid in
the development of teacher-training programmes, activities
aimed at deploying teachers more effectively and efficiently,
curriculum development and training school management
on financial matters;

M Developed new monitoring and audit strategies to
enhance accountability.

Mr Godia concluded his presentation by stressing
that, as his country continues to cope with the rising
demand for education, additional donor support is
necessary. Partnerships with multilateral, bilateral and other
sectors will have to be maintained if Kenya is to continue to
bridge the gap created by the diversion of national resources
towards successfully supporting such bold initiatives as SFA.

Cost sharing in education
(secondary level)

The Permanent Secretary from Botswana’s Ministry of
Education, Ms Festina Bakwana, detailed her country’s
commitment to expanding educational access to all its
citizens. After reviewing the past reforms that have led

to the achievement of near universal primary education

in Botswana, she shifted her focus to consider education

at the secondary level. At the secondary level, gender
equity has been achieved. However, as a result of its robust
economic growth, Botswana has been elevated to the ranks
of Middle Income Status. Subsequently, donor support for
the country has declined. This, combined with the annual
growth of the country’s expenditure for education and
training, has led to the adoption of a policy of cost sharing.
Targeted at the secondary, vocational and technical levels
(primary education remains exempt), Botswana asks that
beneficiaries contribute a fee that covers 5 per cent of their
educational costs. For needy students — those who simply
cannot afford the 5 per cent — an exemption is granted.
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Botswana's cost- sharing initiative allows it to remain on
target to achieve its educational goal of universal access to
post-junior secondary education by the year 2015.

The international community can assume a prominent role
in supporting countries that adopt school fee abolition (SFA)
and are committed to achieving the MDGs. Precisely how
the international community can offer its support was
discussed by Richard Arden, Acting Head of Profession
for Education, Department for International Development
(DFID), the United Kingdom. A central concern of Mr Arden’s
was captured with the following question: How to identify
the resources that will allow countries to deal with the effects
- replacing school fees, surges in enrolment, transaction
costs and quality — of SFA. His question was underscored
by the fact that one FTl-endorsed country needs a total
of $1.1 billion in extra financing annually to reach its
educational goals. In order to meet the escalating financial
challenges caused by SFA, he emphasized that it is critical to
mobilize resources. He stressed that it was imperative that
external partners commit to multi-year financial support.
He also noted that countries would have to explore and also
exploit the utilization of a diverse set of financial modalities
to achieve their educational goals. Among the modalities
discussed were:

General budget support

Sector budget support

Pooled funding to the sector

Earmarked funding

Project activities

Capacity-building

Private funds

With a primary education cycle of seven years, and an

additional two to three years for a secondary cycle, Mr Arden
maintained that countries would have to embark upon long-
range (ten years), multiple-scenario planning to achieve the
MDGs.
An engaging discussion — After the four presentations, the
moderator and panelists fielded questions and comments
from the Working Group participants. A vigorous and wide-
ranging discussion ensured, of which the more salient points
are presented below.
Incentives — To boost enrolment figures, incentives may
attract children to school. Nutritional programmes, offering
stipends, providing free textbooks, providing drinking water

and involving parents more directly represent incentives that
can help to increase school attendance.

Political commitment — It was generally agreed that strong
political commitment is necessary if SFA is to be successful
on a large scale and an enduring basis. Financially,
education must remain a budgetary priority over the long-
term and political leaders must ensure that headmasters
and teachers have the financial resources to manage schools
and conduct their work. Institutionally, capacity-building

in the form of training teachers, adopting more effective
monitoring and evaluation strategies, and gathering more
data relevant to schools constitute areas where political
leadership matters most.

Poverty alleviation — Poverty, many participants attested,
represents the single most intractable deterrent that
prohibits children from attending school. By addressing
issues involving poverty, school attendance will surely rise

in all countries. To that end, governments must formulate
strategies aimed at eliminating poverty if countries are to
achieve the EFA goals and the MDGs.

Quality — Quantity versus quality: How to expand schooling
while maintaining — or even boosting — educational quality?
Many participants viewed this as the overriding concern
when it comes to adopting a policy of SFA. All stakeholders
— from governments to donors to non-governmental
organizations to the private sector - must work in
partnership to push issues of educational quality as SFA
serves to rapidly expand enrolment.

Reform denied — Some participants sought to cast doubt
on the broader educational reform implications favoured

by many concerning SFA. In addition to diluting quality,
these participants argued that SFA could lead to institutional
paralysis in many education systems. Moreover, with fickle
donor support, many countries will simply not receive the
necessary amount of assistance to ensure SFA success. Thus,
instead of bringing down barriers to education, policies such
as SFA can lead to new obstacles that will unintentionally
block access to education.

Resource mobilization — There was wide
acknowledgement of and acclaim for the recent pledge of
Mr Gordon Brown, the United Kingdom'’s Chancellor of the
Exchequer, that his country would spend $ 5 billion over the
next decade on aid for education in the developing world.
Participants wondered whether other donor countries would
rise to Mr Brown’s calls by replicating the United Kingdom's
commitment.
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Reaching the EFA

goals:

overcoming

child labour to
achieve EFA

Moderator:

Mr Kari Tapiola, Executive Director of ILO

Panelists:

Mr Kailash Satyarthi, Chairperson, Global March Against Child Labour
Mr Nurettin Konakli, Head of Board of Strategy Development, Ministry

of National Education, Turkey

Ms Froh Belfakir, Chief of the Division for Women and Childhood, Secretariat
of State for Family, Childhood, and Handicapped Persons, Morocco

Mr Hussein Oujour, Acting Director in the Secretariat of State for Non-Formal
Education and Literacy Programmes, Ministry of Education

Mr Abdelaziz Addoum, Director of Labour, Ministry of Employment and

Vocational Training, Morocco

This session examined the vexing issue of overcoming
child labour in order to achieve the EFA goals. From

the outset, the moderator linked the issue of child
labour to education. He reminded all that at a previous
meeting of the Global Task Force on Child Labour and
Education (GTF), one primary objective was to establish
policy coherence between the EFA goals and the ILO
conventions. A realistic, achievable objective, Mr Tapiola
maintained, was to eliminate all forms of child labour by
the year 2016.

In his introductory comments, Mr Satyarthi remarked that
this was the first time an entire session had been devoted
to examining the link between child labour and achieving
the EFA goals. He began his incisive interrogation of

the issue with the presentation of quantitative data that
helped to demonstrate the link between child labour and
education:

Some 18 per cent of all primary school-aged children

are not in school;

Although child labour has declined since 2000,

218 million children were working in 2004;

Some 94 per cent of out-of-school primary-aged

children live in the developing world;

Out of that 94 per cent above, 40 per cent are in sub-
Sahara Africa, while 35 per cent live in South Asia.
Following the quantitative data, Mr Satyarthi

interrogated the issue from a qualitative perspective.

He explained that the future of the world rests with our
tackling four interlocking issues: education, poverty, child
Labour and insecurity. The true costs of child labour

can be located in the wasted potential, exploitation,
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injustice, and thwarted educational opportunity suffered
by child labourers. What is more, gender and child labour
are seemingly inextricably bound: many of world’s child
labourers are girls. Without education, many will remain
trapped in endless servitude, trafficking, domestic labour
and prostitution. Child labour and education, in his words,
represent two sides of the same coin. If this is so, then, the
profile on the face of the coin is that of a young girl, while
the back is imprinted with a schoolhouse.

And yet there is hope. He noted that one of the
most promising developments linking child labour and
education was the formation of the Global Task Force on
Child Labour and Education. The objective of the Task
Force is to contribute to the achievement of the EFA goals
through the eradication of child labour. A dual strategy will
be adopted: one component will seek to mobilize political
will, while the other will attempt to mainstream the
issue of child labour in national and international policy
frameworks. The successful implementation of the strategy
will depend on the following:

Strengthening the knowledge base on child labour and
education linkages

Advocacy and social mobilization

Policy coherence

Programme support

Partnerships

The Global Task Force on Child Labour and
Education will begin its work by launching two joint
initiatives. The first initiative will focus on reducing and
eliminating child domestic labour. In many areas of the
world, child domestic labour — particularly by girls — is
socially and culturally accepted. In particular, girls who
labour behind closed doors are vulnerable to exploitation
and abuse. This initiative will attempt to alter the attitudes
that condone this practice. Second, a joint initiative
between the Task Force and a few selected countries
will focus on policy. The objective will be to illustrate
the triangular relationship between child labour, poverty
reduction and education. Child labour perpetuates
poverty and poverty perpetuates child labour; the parents
of child labourers are more likely to have been child
labourers themselves. This inter-generational poverty trap
requires approaches that address child labour, poverty and
education simultaneously.

Mr Nurettin Konakli presented evidence explaining how
his country, Turkey, is combating rural child labour.
Turkey’s Ministry of National Education recognizes the
interdependent nature of achieving the goals of EFA,
alleviating poverty, and eliminating child labour. Since EFA
and child labour are so intertwined, Turkey has developed
an institutional response. Working in collaboration, Turkey’s
Ministry of National Education, its Ministry of Labour
and Social Security, and its Institution for Social Services
and Child Protection formulated an integrated national
education strategy aimed at achieving the EFA goals by
raising school enrolment while combating child labour.
As detailed by Mr Konakli, Turkey designed a four-part
strategy to reach its stated objectives:

Mainstreaming child labour into broader education

strategies

Ensuring policy coherence

Capacity-building

Developing strategic partnerships

With child labour particularly acute in the rural areas,
Turkey targeted its efforts at vulnerable families and their
children employed as seasonal labourers in the agriculture
sector. Among monitoring measures, authorities relied upon
schools’ personnel (principals and teachers) to identify at-risk
children, worked with parents to enforce compulsory laws
and explore alternatives such as boarding schools, provided
children with academic, counseling, and recreational
services, and established focus groups and outreach
programmes for parents unfamiliar with specific issues.

At the conclusion of his presentation, Mr Konakli
shared the invaluable lessons learned from Turkey’s efforts
to achieve EFA while combating child labour. His list of
lessons included the following points:

Central governments have to have a strong
commitment regarding policies, planning and action;
Financial resources must be available;

Interventions must be broad in scope and include a
range of stakeholders;

Making viable alternatives (such as boarding schools)
available, particularly in rural areas, is critically
important;

Inter-agency cooperation, across sectors and levels,
can lead to sustainable, enduring solutions;
Development of context-specific monitoring
mechanisms is crucial.



Gender, child labour
and education

One objective of the delegation of presenters from
Morocco was to draw attention to the interplay between
gender, child labour and education. In Morocco, the
incidence of child labour is harshest for those between
the ages of 10 and 14. Some 13 per cent of children
within this age range are not in school; and women make
up 17 per cent of that cohort. In the rural areas of the
country, 51 per cent of women over the age of 10 are
illiterate. Morocco has embarked upon a two-part strategy
that is designed to reverse the trends of child labour and
help it reach the EFA goals.

Morocco’s two-part strategy relies on treatment and
prevention. The treatment component is designed to offer
individuals a second chance at receiving an education.
The second part places a strong emphasis on preventing
children from leaving school. With regard to providing a
second chance at schooling, of the 200,000 individuals
helped, 64 per cent have been women. Concerning
prevention, a key component of prevention is to transform
schools into safe environments. To that end, Morocco has
placed watch guards in 72 per cent of its schools. Moving
forward, Morocco will continue to integrate its fight
against child labour and to raise school attendance into its
national, regional and local policy frameworks.

A balanced discussion — After the presentations,

a vigorous and persuasive discussion unfolded among
the Working Group participants. As unanimous as the
participants were in their condemnation of child labour,
many still wrung their hands over this deeply entrenched
and widespread problem.

School and work — Working and attending school
are not necessarily mutually exclusive. Many children do
both: work is either performed before or after school.
Other children simply drop out. What are required are
flexible approaches to schooling that will accommodate
children who both work and go to school. For those who
drop out of school, policies are needed that encourage
them to return. School systems should consider shifting
from being age-based to being systems based on the
competencies of individuals.

Policy coherence — Policy-makers can help to
eliminate child labour and boost school attendance by
bundling together a package of policies that address
various issues simultaneously. Aligning policies that focus
on education, employment and other social concerns
will have to be implemented simultaneously in order to
combat child labour and achieve the EFA goals.

Incentives — Schools can reduce child labour and
move their countries toward the EFA goals by offering
incentives to children and their families that reward
going to school. Cash transfers, scholarships, school food
programmes, and reducing the costs associated with
attending schools (school uniforms, books and other
supplies) represent four incentive-based approaches that
have successfully helped children attend and remain in
school.

Non-formal education — Since many children work
and/or have their formal education interrupted — orphans,
child soldiers, drop-outs — countries should focus more
on their non-formal approaches to education. Investing in
mobile schools and creating alternative curricula represent
two measures that help to adjust education to the needs of
individual children. S
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Improvmg education

Sservi

frag

ce delivery in
e states: reducing
ity and adopting

sustainable approaches

Moderator:

Mr Desmond Bermingham, Head of the Fast Track Initiative (FTI) Secretariat

Panelists:

Ms Pauline Rose, University of Sussex Centre for Education
Mr Pierre Gambembo, UNESCO Kinshasa Office, Democratic Republic of the

Congo

Mr Wilson Friz Saint Fort, Ministry of Education and Vocational Training, Haiti

How is the delivery of social services, like education,
restored after a state experiences rapid institutional
disintegration? The moderator introduced the session

by highlighting a primary concern when states become
fragile: it is the children who endure the greatest amount
of suffering. He stated that, given the current geo-
political climate, this session could not have come at a
more opportune time. Finally, he maintained that leaders
and individuals in countries in conflict are committed

to restoring the delivery of education and other social
services.

What is an appropriate and accurate definition of a
fragile state? How can actors — both state and non-
state — deliver education in a fragile state? How can
education contribute to a move away from fragility and
promote the ‘turnaround’ of fragile states? Finally, how
can donors balance rights and risks to ensure that Dakar

commitments are fulfilled in fragile states? Ms Rose used
this set of questions to frame her presentation concerning
improving the delivery of educational services in difficult
environments. She noted the OECD/DAC definition of
fragile states in the following terms: ‘Countries where
there is a lack of political commitment and weak capacity
to develop and implement pro-poor policies’ and indicated
that the terminology requires attention as it can give rise
to controversy.

It is important to remember that fragility, as it
applies to states, is not static, but fluid, and it continuously
shifts to conform to the exigencies of a particular context.
Within this context, some evidence of political will is
important to help overcome, or ‘turnaround’, the weak
capacity of the fragile state. Internally, education can
promote the turnaround phase in four distinct ways:

Curriculum development: curriculum development can
promote tolerance and social cohesion among students;



Teacher training and recruitment: the state’s capacity is
strengthened as it becomes able to offer teaching jobs;

Post-basic education: it helps reduce risks of fragility
through attention to disaffected youth;

Cross-sectoral approaches: a functioning education
system can facilitate the delivery of services; through
schooling, youth can receive access to health and
sanitation, as well as other services.

Ms Rose suggested that the donor community
has an important role to play in the turnaround of fragile
states. However, without due attention to coordinating
within and between agencies with respect to the transition
between humanitarian and development assistance, for
example, they can exacerbate problems. She noted the
importance of supporting education services even during
a humanitarian phase. Even where states do not have
sufficient capacity or will, there are often possibilities
to provide support to local communities who take
initiative in providing education even in the most difficult
circumstances. If fragile states exhibit the necessary
political will, then donor strategies should adopt a
coordinated approach drawing upon principles from the
Inter-Agency Network for Education in Emergencies (INEE),
DAC and FTI, and can address the potential absorptive
capacity constraints.

Mr Gambembo reviewed the delivery of education in a
fragile state in sub-Saharan Africa, namely, the Democratic
Republic of the Congo. To begin with, school attendance
among children is dismal: millions remain out of school.
The Democratic Republic of the Congo’s education system
suffers from poor internal efficiency: only 29 per cent of
children complete the primary cycle. Physically, there has
been a deterioration of school facilities; boys and girls
do not have separate toilets. He continued by detailing
four main problems that currently plague the country’s
education system:

Financing is limited and unequal

Quality has deteriorated at all levels

Weak administrative capacity

Poor attendance at the primary level

Mr Gambembo went on to describe his country’s

plan for rebuilding, or turning around, its education
system. The plan is divided into two phases. During the
initial phase, attempts will be made to stabilize the system.
Stabilization will include an effort to train more teachers
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as well as an attempt to abolish fees at primary level. After
the system has been sufficiently stabilized, the country
will implement the second phase which will broaden the
reform effort by focusing on measures to reduce poverty.
In addition, this phase will be characterized by attempts
to increase funding for education. Throughout both
phases, the country is expecting financial assistance from
the donor community. The overall objective is to put the
Democratic Republic of the Congo on track to achieve
both the EFA goals and the MDGs.

Mr Fort from Haiti offered a comprehensive account
detailing Haiti’s historic and contemporary struggles

with fragility and, concomitantly, the turmoil that afflicts

its education system. Having recently celebrated its
bicentennial, Haiti has experienced political instability

for much of its history. The persistent instability has had
profound repercussions for Haiti’s education sector.

Haiti’s education sector is riddled with problems. As Mr Fort
explained, schools have been destroyed and the ones that
remain are in poor condition: 80 per cent of schools have
no electricity, only 39 per cent have drinking water, a mere
15 per cent have a library, and less than 1 per cent of
schools have information technology services. Furthermore,
the system suffers from poor governance and low quality.
As a result, repetition and drop-out rates are both high,
while only 10 per cent of 6-year-olds are enrolled in school.
Matters are further compounded by issues of poor health
and nutrition: 37 per cent of children have parasites and
22 per cent are malnourished.

In order to reverse the decline of its education
system, Haiti has developed and implemented action
plans. One plan focuses on training school administrators,
and headmasters and mistresses. Haiti is also in the
process of constructing a teacher-training institute. After
its completion, the institute will focus on training school
personnel. At the national policy level, the Ministry of
Education is working on a strategic plan to achieve the EFA
goals by the year 2015.

A lively discussion on the topic of education and fragile
states ensued. Some raised concerns about the focus
on political will in defining a fragile state, as they
considered the real problem to be with the institutional




infrastructure in many countries. Many countries simply
lack the institutional capacity to successfully deliver social
services, such as education, in difficult and/or conflict-
ridden environments. The very concept of a fragile state
was viewed by some a mere ‘distraction’, a new label
that simply serves to conceal unsuccessful efforts to solve
lingering problems. Instead of adopting a new title, what
are urgently needed are plans and actions to effectively
cope with pre-existing disorder plaguing many countries.

Special concerns
for fragile states

Others recognized that countries included within the
framework of fragile states can face particular difficulties
that deserve attention.

Role of NGOs as service providers — If and when
NGOs serve as social service providers’ substitutes, then
there may be little incentive for government to accept its
responsibility for providing the service on its own.
Gender — Within fragile states, girls and women often
suffer the greatest abuse and indignities. Rape, enforced
prostitution and forced pregnancy are merely three
examples of the types of severe trauma women and girls
are known to have suffered in fragile states. Education
systems in fragile states need to address these and other
issues among women and girls. For example, programmes
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should be established that facilitate the (re)entry of young
mothers’ into school and mechanisms are needed that
address trauma.

Close proximity — States that neighbour fragile states
often have to cope with unintended consequences after

a country implodes. A stable country will often provide
educational services to individuals from fraqile states — in
refugee camps, by dispatching their own educational
personnel to a region, or financing. Members of the donor
community need to be aware of this and provide support
to countries within close proximity to fragile states.
Donor harmonization — A number of people

(including those from bilateral agencies) highlighted the
importance that if and when donors decir'e to engage
with fragile states they must work in close coordination
and collaboration with each other. They must increase
their efforts in collecting, analysing, disseminating and
sharing data relevant to fragile states. In addition, donors
must harmonize funding streams (including between
humanitarian assistance and development) in order to add
efficiency to the efforts.

Intercultural education — \WWhen countries experience
fragility, it can force differing ethnic or religious groups

to live and learn together. This may lead to ethnic and
religious strife among groups. Within this context,
stakeholders need to emphasize the urgent need to
integrate intercultural education into any curricula. &
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Response to HIV
and AIDS: role

of education in
prevention and
mitigation

Moderator:

Dr Barbara de Zalduondo, Associate Director for Epidemic Monitoring and

Prevention, UNAIDS
Panellists:

Ms Mary Joy Pigozzi, Senior Vice-President, Academy for Educational
Development (AED)

Mr David Plummer,University of West Indies (UWI) and UNESCO/Commonwealth
Regional Chair on Education and HIV/AIDS

Ms Margaret Wambete, Co-Founder and Chairperson, Kenya Network of Positive
Teachers [in absentia]

Mr Im Sethy, Secretary of State, Ministry of Education, Youth and Sport
(MoEYS), and Chairman of the Ministry’s Interdepartmental Committee

on HIV/AIDS, Cambodia

Mr Paramente Phamotse, Chief Education Officer — Primary, Ministry

of Education and Training, Lesotho

The fourth session of the EFA Working Group centred
on the HIV/AIDS epidemic and particularly on its multi-
faceted links with education.

From the outset, Ms Pigozzi stressed the inseparability
between efforts to combat the HIV and AIDS epidemic,
and the education sector. In order to fight this epidemic,
education sectors the world over will have to muster
significant institutional tenacity to succeed. In her

demonstration, she illustrated how a comprehensive
response should include five essential components:
Quality education (including cross-cutting principles)
Content, curriculum and learning materials
Educator training and support
Policy, management and systems
Approaches and illustrative entry points
What is more, within each of the five essential
components there are no fewer than five subcomponents,
or items. For instance, under the essential component
‘Policy, Management and Systems’, are five items that




address the challenge HIV and AIDS from the senior levels

of government as well as other sectors. The five items call

for the following:

B Situation analysis/needs assessment

M Workplace policies

B Planning for human capacity, impact assessment, and
project models

M Strategic partnerships, including coordination,
advocacy and resource mobilization

B Monitoring, evaluation and assessing outcomes

Under the essential component ‘Content,
Curriculum, and Learning Materials’, are items that put
the focus squarely within the domain of the learning
environment. Specifically, the items call for creating
content, curriculum and learning materials to achieve the
following:

M Specifically adapted and appropriate for various levels
- primary/secondary/tertiary, vocational, formal and
non-formal;

M Focused and tailored to various groups;

M Develop and sustain prevention knowledge, attitudes,
and behaviours covering sexual transmission, drug use
including injecting and other risks factors;

M Address stigma, discrimination and disparity;

M Include care, treatment and support;

Finally, the items under the essential component
‘Approaches and Illustrative Entry Points’ suggest a
broadening of the prevention and mitigating response to
include a diverse range of stakeholders and approaches
as deemed necessary. Approaches and entry points
include:

[l School health

Life skills

Peer education

Counselling and referral

Communications and media

Teacher education

Community-based learning and outreach

School feeding

Adult education and literacy

Greater involvement of people living with HIV and
AIDS

As reflected from the points above, and as Ms
Pigozzi stressed, this is both a health and an education
issue. All countries, regardless of prevalence and incidence
rates, must respond energetically to HIV and AIDS. In
waging this campaign, all parties must be sensitive to
issues involving gender, discrimination and stigma.
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|dentifying Risk

A leading concern among many working to prevent

and mitigate HIV and AIDS involves the issue of risky
behaviour. In his presentation that analysed HIV prevention
programmes in the Caribbean, Professor David Plummer
sought, among other concerns, to identify risky behaviours
that leave individuals susceptible to contracting HIV. After
providing evidence suggesting that it is indeed appropriate
and necessary for school-age children to receive preventive
education, his analysis shifted to consider the intertwined
issues of gender and risk.

In the Caribbean context, there has been a
‘feminization’ of the epidemic. In considering this, he
asked whether poverty or disempowerment could account
for it. Regarding both, the answer is negative: poverty
and disempowerment do not adequately explain the
feminization of the epidemic. Rather, economics and
gender offer an explanation. Specifically, it is men with
money — with disposable incomes to spend on sex — who
are creating the demand for sex workers. Moreover,
within this cohort of men are embedded high risk factors.
Such men are likely to mirror each other’s behaviour, a
phenomenon the panelist termed ‘peer group policing.” If
a member of a group refuses to adopt certain behaviour,
he runs the risk of being ostracized from the group.

Professor Plummer maintained that it is critical that
the education sector takes more responsibility and a more
proactive posture in tackling the epidemic. He encouraged
all stakeholders to recognize the common ground and
realities shared by all in combating the epidemic, instead
of closing eyes to some ethically controversial aspects that
the disease might hold.

Dealing with stigma and
discrimination

Ms Margaret Wambete (whose paper was read
by Mr Mark Richmond, Director a.i. of the Division for
the coordination of UN priorities in Education, UNESCO)
described herself as HIV positive and her remarks
amounted to a lesson on how to fight and live with the
stigma and discrimination that accompany HIV and AIDS.
Her presentation centred on the work of the non-
governmental organization (NGO) she helped to co-found,
the Kenya Network of Positive Teachers (KENEPOTE).
KENEPOTE was formed around a dual mission: to provide



assistance to teachers who are HIV positive, and to

change people’s attitudes and behaviours toward infected
teachers. Within the education sector, infected teachers
work in hostile environments. They are harassed by head
teachers and colleagues, socially shunned and disrespected
by students. Within their broader community, HIV positive
teachers confront discrimination and are stigmatized by
family, religious organizations, and parents. KENEPOTE
works to empower HIV positive teachers with psycho-social
and economic support. In addition to combating stigma
and discrimination, the group promotes and protects

the rights of HIV positive teachers, and provides care for
orphans and other vulnerable children.

KENEPOTE's significant strides include forming
alliances and partnerships with important educational
organizations, such as the Ministry of Education, the
Teachers Service Commission and the Kenya National
Union of Teachers. It also empowers HIV positive teachers
by raising awareness and disseminating literature on the
epidemic.

Ms Wambete urged that the Education Sector Policy
on HIV and AIDS be made available to all schools and
learning institutions and that the issue of teacher transfer
is also worth attention so that teachers with HIV can live
with their spouses. She also suggested the possibility of
integrating HIV and AIDS education into the curriculum
of teacher-training institutions, stressing the need to
make HIV and AIDS awareness education a part of the
larger sexual reproductive health framework, culturally
appropriate and scientifically based. From the financial
aspect, she pointed out the possibility of tax exemption
as well as an extension of the retirement age for the HIV
positive teachers.

Having lost millions of its citizens a generation ago
as result of conflict and instability, Cambodia can ill afford
to lose another generation to HIV and AIDS, according
to Mr Sethy. In his presentation, he offered a detailed
description of Cambodia’s effort to prevent and mitigate
the spread of HIV and AIDS. Specifically, he focused on the
central role that Cambodia’s education sector is assuming
in combating HIV and AIDS.

Cambodia has the highest prevalence rate, nearly
two percent, of any country in its region. At present,
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over 123,000 Cambodians are living with HIV/AIDS.
With regard to school dropouts, 58 per cent of girls and
57 per cent of boys leave school after the fifth grade.
Thus, it is easy to understand why the capital, Phnom
Penh, has between 10,000 and 23,000 street children
— many of them HIV positive. If present conditions do
not change and prevalence rates continue to climb, the
education sector will feel the repercussions. As Mr Sethy
explained, the education sector will suffer the following
consequences:

Enrolment rates will fall;

The number of trained and qualified teachers will

decrease;

Drop-out will increase;

The financial resources allocated to education might

be redirected to cover health and hospice care.

The Ministry of Education, Youth and Sports has
responded by forming the Interdepartmental Committee
on HIV/AIDS. This committee has devised a strategy with
two main priorities: first, HIV/AIDS is to be mainstreamed
into the education sector; and, second, the committee
plans on implementing a ‘Life Skills for HIV/AIDS Education
Program’ at the national level. Over the long term, the
education sector plans on strengthening its own capacity
in order to successfully address the epidemic. It will
also seek to form strategic alliances with organizations
both within and outside of government. Additionally,
the Ministry will attempt to decentralize the planning,
implementation and management of HIV/AIDS awareness
programmes to the regional and local levels.

The HIV and AIDS epidemic is ravaging Eastern
and Southern Africa, and is perhaps most acutely felt by
orphans. As Mr Phamotse made clear, the number of
orphans in these regions is expected to rise to 42 million
by the year 2010. Out of those 42 million children, almost
half (20 million) will have become orphans as a result
of the HIV and AIDS epidemic. The implications for the
education sector in these regions are staggering.

In focusing on orphans, Mr Phamotse used a
particularly poignant phrase to describe children who
have lost both parents to HIV/AIDS: double orphans.
Double orphans are especially at risk of not completing
the primary cycle of schooling. Moreover, girls and HIV
positive children constitute the most vulnerable orphans.
Compounding matters even more for orphans is the fact




that the Eastern and Southern Africa region remains
susceptible to drought, poverty, food insecurity and
political instability.

Countries in the region are responding to the
threat caused by the HIV and AIDS epidemic. A model
developed in South Africa that seeks to transform schools
into ‘child-friendly centres of prevention, care, and
support’ has spread to other countries in the region.
Under this model, schools will serve as the entry point
for the delivery of social services aimed at providing
nutrition, health, water and sanitation for children. In
addition, at the country level, each Ministry of Education
leads National Coordinating Units in fighting poverty,
combating the HIV and AIDS epidemic, and raising
awareness around issues of gender. At the regional level,
the New Partnership for Africa’s Development (NEPAD),
working in collaboration with other stakeholders, will
implement a comprehensive and integrated school-based
model of care and support with regards to HIV and AIDS.
Furthermore, governments in both regions will develop
resilience-building programmes for orphans and other
vulnerable children.

Comprehensive response

The discussion that followed the session served to
confirm the mounting awareness of the role the education
sector can play in helping to prevent and mitigate the HIV
and AIDS epidemic. A rich array of viewpoints was shared.
It is important to move away from piecemeal approaches
to combating HIV and AIDS. In responding to the
epidemic, education sectors must focus — not only on HIV
prevention, but also on what learners need to know to
help their families and communities with the full range of
HIV and AIDS challenges, including prevention, treatment,
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care and support. Focusing only on prevention assumes
that no-one in the school system has HIV infection. As
Ms. Wambete's speech conveyed, this can stigmatize
people who have or fear they have HIV infection. Instead,
the Universal Access paradigm recognizes that prevention
and treatment are mutually necessary and mutually
reinforcing. Schools represent vital organizations that play
a pivotal role in helping countries achieve universal access
to prevention, treatment, care and support.

Barriers

The HIV and AIDS epidemic is one of multiple,
intersecting phenomena that create barriers to educational
opportunity. Unless strong action is taken, the epidemic
will continue to undermine the delivery of quality
education and the achievement of EFA. The epidemic has
disproportionately negative consequences for girls and
women. The feminization of the epidemic demonstrates
the importance of addressing the underlying causes that
make girls and women particularly vulnerable.

Living with the stigma and the resultant
discrimination of HIV and AIDS represents a heavy
burden. Efforts must be made to change the attitudes and
behaviours of both individuals and groups toward people
living with HIV and AIDS.

Sex education works

Mounting evidence suggests that education
programmes that address sexuality and behaviours do not
lead to earlier sexual debut or the adoption of high-risk
behaviours. Thus, in order to stem the spread of HIV and
AIDS, sex education for children is imperative. >
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Teachers
and educational

Moderator:

quality: monitoring
global needs for 2015

Mr Peter Smith, Assistant Director-General for Education, UNESCO

Panelists:
Mr Albert Motivans,

Senior Programme Specialist, UIS Mr Georges Haddad, Director, Division of

Higher Education, UNESCO
Mr Richard Navarro, UNICEF

Mr Wouter van der Schaaf, Coordinator, Campaign Unit, Education International

The presentation and discussion of the recent
UNESCO Institute for Statistics (UIS) report on Teachers
and Educational Quality: Monitoring Global Needs
for 2015 was moderated by Mr Peter Smith, Assistant
Director-General for Education, UNESCO.

There is a crisis looming over the educational
landscape that could potentially undermine all current
and previous efforts at reform. The impending crisis
concerns the coming shortage of teachers. Over the next
decade, countries across the world will need to recruit
and train more than 18 million primary school teachers.
With this as his backdrop, the moderator conveyed the
sense of urgency around this issue with the following
question: How do children learn in an environment
devoid of trained teachers?

How many teachers will it take to meet the Universal
Primary Education (UPE) goal? And, since the world will

need a steady influx of teachers, how can the education
sector ensure that teacher quality is high? These concerns
formed the basis of the presentation delivered by Mr
Motivans.
Given the current and future demands on

the education sector, policy-makers will have to
simultaneously achieve two tasks: first, they will have
to achieve increases in the recruitment and retention
of teachers; and second, they will have to continuously
increase the knowledge of teachers during their initial
training and throughout their careers. As Mr Motivans
maintained, the factors and policies that influence
quantity and quality are divergent. Thus, relying on a
set of uniform policy prescriptions to address both is not
feasible. Factors influencing quantity include but are not
limited to the following:

Population growth

Increased participation

High teacher attrition (often due to conflict or HIV

and AIDS)




Working Group on EFA - Report 2006

Education system output

Efficiency of teacher deployment and pupil

progression

Effort to improve staff-student ratios

Conversely, the factors and policies that have an

impact on the quality of teachers include but are not
limited to the following:

Labour market, perception of teaching profession

Teacher standards

Pre-service training

In-service training

Monitoring and support

Conditions of service

In order for the education sector to achieve both

— concurrently increasing the number and boosting the
quality of teachers — policy-makers will have to make a
commitment to improving the efficiency of education
systems, explore the use of new training technologies,
accelerate teacher-training programmes, consider
sustainable para-teacher schemes, improve in-service
training and support, and reduce attrition.

Mr Haddad framed his presentation around the following
three questions: What is the mission of a teacher? What
are the living and working conditions of teachers?

And how does society view teachers? Interestingly, his
answers seemed designed to expose the incongruities of
today’s teaching profession. The answers he provided to
his questions were rooted in three perspectives: socio-
economic, ethical and political.

Socio-economically, the teacher represents the
cornerstone of society. Economically, teachers are
preparing individuals to contribute effectively and
efficiently to an economy. Socially, teachers help to
inculcate, from generation to generation, the values of a
society. Ethically, the current methods and length of time
used to train teachers represent, in Mr Haddad's view, a
dilemma. He feels that teacher-training programmes that
cover a one-year period are not sufficient. He attempted
to capture this dilemma with the following enquiry:
if it takes five years to train, say, an engineer, who is
responsible for designing safe buildings and roads, then
how, on ethical grounds, can countries justify training
a teacher, who is responsible for children, in one year?
Finally, teacher training should represent a high political
priority for every country. Moreover, all organizational

stakeholders — bilateral and multilateral — need to devote
more work to teacher training.

Drawing from examples in two different corners
of the world, Mr Navarro’s presentation reviewed teacher
training programmes in Afghanistan and sub-Saharan
Africa. In Afghanistan, efforts to train a new cadre of
teachers have been a success. Spread out over five years
and supported by multiple donors, the teacher-education
programme in Afghanistan was part of a larger national
education reform agenda. The scope of the teacher-
training initiative was focused on three inter-related
objectives. First, the aim was to boost teacher quality.
Second, the programme was designed to improve access
to qualified teachers. The final objective was to develop
systems and administrative structures to support quality
teaching.

In the case of sub-Saharan Africa, Mr Navarro’s
remarks were centred on UNESCO's Teacher Training
Initiative in sub-Saharan Africa (TTISSA). TTISSA was
initially launched in 17 countries, with the goal of
expanding to 46 countries in the next ten years. Due
to the extensive variation among — and even within
— countries, TTISSA represents a country-driven approach
to teacher training. Since prior evidence suggested
that teacher-training institutes often suffer from poor
performance, TTISSA adopted a new mode of delivery.
This new approach places a greater emphasis on on-the-
job learning. In addition, TTISSA is taking advantage
of the acquired skills and knowledge of experienced
practitioners by relying on ‘teachers teaching teachers’ or
‘lesson study’.

In terms of assessing the performance of teachers,
Mr Navarro explained that TTISSA has adopted another
innovation. Instead of basing assessment on how much
time students spend in their seats, the new method is
based on the demonstrated performance of the teacher.
Further, another creative strategy that TTISSA is relying
upon is locating teacher resource centres closer to the
communities and schools where teachers work and
live, and staffing such centres with master teachers. In
reevaluating how teachers learn, are assessed, and create
and access learning materials, TTISSA is helping countries
in sub-Sahara Africa reach the EFA goals by 2015.



The deprofessionalization
of the profession

In some countries, teachers advise their own
children to avoid the profession. What's more, the
profession is plagued by low salaries that are also

uncompetitive. Thus began the presentation of Mr van der

Schaaf. His presentation seemed to underscore the refrain
that teachers teach because they cannot do anything

else. The profession of teaching, he maintained, has been
deprofessionalized as a result of brief training periods and

the quick deployment of teachers to schools. High attrition

rates also do not help matters. Also, donor countries,
which are experiencing their own shortages of teachers,
often poach the best teachers from developing countries.
Finally, he linked the decline in the teaching profession
to gender and economics. Referring to a recent report by
UIS, he noted that while 84 per cent of primary teachers
in Western Europe and North America are women,

in sub-Sahara Africa and South Asia less than half are
women. Generally speaking, then, ‘... as the prestige of
an occupation declines, the proportion of female workers
tend to increase, which in turn corresponds to falling
wages’. What is needed, he counselled, are commitments
by governments, unions and other stakeholders to place
the profession on sufficiently solid ground. Teacher
training and retention warrant the commitment of all

parties. The school environment must be enhanced and
strengthened, and salaries must be made competitive.
Developing good teachers, he concluded, is part of the
democratic process and a way to ensure that individuals
will participate in building good societies.

Discussion

In the discussion that followed, many kindred
points were made that supported and/or broadened the
concerns expressed by the panelists.

B Information technology — countries should make

use of information technologies in teacher-training
programmes. The use of online training modules and
television can greatly enhance the effectiveness and
efficiency of teacher-training programmes;

M Unquadlified teachers — the biggest threat to quality
within the teaching ranks is the reliance on untrained,
non-professional teachers. In the short term, reliance on
untrained teachers may help reduce costs, but over the
long term, their presence reduces teacher quality;

B Budgetary constraints — education sectors, especially
those in the developing world, work under severe budget
constraints. Often it takes a committed and sustained
effort just to meet recurring costs. Questions about
financing have to be part of any discussion that addresses
teacher quality. &
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Strategies

for making the EFA
Global Action Plan
operational

Moderator:
Mr Peter Smith, ADG/ED, UNESCO

Panelists:

Ms Mercy Tembon, the World Bank

Mr Cream Wright, UNICEF

Ms Arletty Pinel UNFPA

Ms Radhika Lal, UNDP

Mr Gorgui Sow, Regional Coordinator, Africa Network Campaign on Education
for All (ANCEFA)

The moderator, Mr Peter Smith, began by recalling that Mr Smith reiterated that the Global Action Plan
work on the EFA Global Action Plan started as a request represents a fluid, conceptual document; its shape and
made to him by UNESCO'’s Executive Board. The Board meaning will be determined on an annual basis from
had asked Mr Smith to facilitate a discussion aimed at lessons learned from previous years. He concluded by
improving the global coordination of EFA as well as to stressing the need for continuous dialogue and with
increase coordination and collaboration between the five the reminder that, whatever forms the Global Action
Dakar agencies (UNESCO, UNDP, UNFPA, UNICEF and the  Plan assumes, it must remain responsive to the needs of
World Bank). countries it is intended to serve.

Mr Smith identified key issues, now framed as
questions:
Is it possible to make the CCA/UNDAF a consistent
mechanism for coordination at the country level?
Is it possible for the agencies to position themselves as
a united entity that advocates in one clear voice?

As a united entity, is it possible for the agencies to Ms Mercy Tembon, World Bank representative,
address capacity-building as well as the construction acknowledged UNESCO's role as the lead agency in
of networks that countries can draw from? the field of education, specifically its convening role

What areas of research warrant attention? to ‘re-energize and governize’ international action to




achieve the EFA goals. She noted that the World Bank
has recognized the need for the Plan. After stating that
country-level initiatives have been emphasized since the
Paris Declaration, she raised a question: how can the
Global Action Plan become operational at country level?
She suggested that governments should assume
leadership and should ensure linkages across ministries,
especially between the Ministries of Education and Finance.
She also recommended that basic education needs be
linked with other sectors and that gaps in data collection,
in resources, in policies and in implementing plans must
be filled through continuous and open dialogue at country
level. The World Bank is committed to play its role in the
Global Action Plan partnership and in efforts to promote
donor harmonization and aid effectiveness.

UNICEF is committed to strong partnerships
that will facilitate the achievement of the EFA goals and
the MDGs, asserted Mr Cream Wright. He expressed
confidence that the Plan can promote more effective and
efficient support to countries. However, with regard to the
current draft, he pressed for more clarity:
Roles and responsibilities of stakeholders—the
Plan does not explicitly document the roles and
responsibilities among different international
organizations nor does it give explanations on linking
roles and responsibilities with capacity to deliver results
and performance;
Specific goals of the Plan remain unclear; no
evaluation mechanisms are documented;
Data collection and analysis—improving data collection
and analysis to chart progress and link education data
with wider social and economic indicators is necessary.
Further, Mr Wright emphasized the importance of
developing a unified approach to providing support for
different categories of countries by making the best use
of the comparative advantage of each agency and using
existing mechanisms and structures, such as UNCT.

The representative from UNFPA, Ms Arletty
Pinel, began her presentation by acknowledging her
organization’s commitment to making the EFA Global
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Action Plan operational. In this process, Ms Pinel stressed
the importance of making the Plan responsive to the needs
of women and girls through programming strategies and
policy directions.

In terms of programming strategies, she emphasized
the need for gender-sensitive sex education through
a life-skills approach supported by community-based
empowerment initiatives and incorporating education into
sexual reproductive health education in formal as well as
non-formal contexts.

She also advocated linking health and education
across the MDGs, leading to the reduction of poverty
and disparities. National and sub-national policies and
innovative programmes will improve girls’ retention in
schools, delay age at marriage and reduce gender bias in
the classroom and in curricula.

The delegate from UNDP, Ms Radhika Lal, said
that the Plan represents one of many critical components
of her organization’s broader agenda to advance
development. As such, it can serve as an ideal platform
for coordination among agencies focused on addressing
a range of issues. In addition to education, the Global
Action Plan can serve as a catalyst to address concerns
ranging from capacity-building to poverty reduction to
the mobilization of financial resources. Also, Ms Lal also
highlighted the damage inflicted upon many countries due
to the mounting losses of their human resources — more
commonly known as the ‘brain drain.” She suggested that
stakeholders focus more of their attention on efforts to
bolster micro-economic conditions, which may reverse
the brain drain of educated, trained and highly skilled
individuals from the developing world to the developed
world.

Mr Gorgui Sow, from CC-NGO/EFA, began his
presentation by constructing the international context in
which the Plan is embedded. He noted that 100 million
children are out of school, that 18 million qualified
teachers are needed to achieve the EFA goals by 2015
and that there are a reported 218 million child labourers.
With regard to the latter, he explained that $7 billion
will be needed annually to achieve UPE and $2.5 billion
to meet the goal of universal literacy, and that the FTI is
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experiencing a budget shortfall of $510 million. It is within
this context, he insisted, that the GAP has to be viewed.
Civil society critique of the current GAP draft echoed
previous pronouncements in that they stressed the need
for greater clarity. He suggested the following:
The Plan should start from a clear critique of what
has gone wrong to date; it repeatedly mentions
the importance of trained teachers, but fails to
acknowledge the present reality that some donors
are supporting the recruitment of non-professional
teachers as low-cost, cheap labour;
Clarity is needed concerning what roles and functions
individual donors should do and not do; explicit
reference should also be made to the International
Monetary Fund and other financial institutions’ policies
and how they affect EFA national processes and
programmes; the Plan does not specify an end to tied
aid and the reduction of budget spent on highly paid
consultants offering technical assistance to southern
governments;
There is little recognition of the crucial role of civil
society organizations in ensuring accountability; the
centralization of resources into one national basket
without strategic engagement from EFA stakeholders is
a recipe for failure.

Mr Sow offered recommendations relating to
reconstituting the Plan to respond to the needs of the
current international context. His recommendations
included:

Longer term educational and financial planning to
ensure success and long-term benefits of investing in
education;

Greater coordination of donor resources to support
strategic civil society monitoring and advocacy work
on education;

Prioritizing the expansion of the FTI;

An explicit call to halt the practice of hiring new non-
professional teachers as well as a call to recruit new
teachers and provide in-service training for existing
teachers;

Establish guidelines and indicators as a means to
measure donors’ progress in implementing the Global
Action Plan;

Ensure costing of all EFA goals in relation to countries
not on track;

Recognize the crucial role of civil society organizations
regarding both policy design and implementation.

Following the presentations, a lively discussion
ensued. Participants eagerly and enthusiastically expressed
their views concerning the further refinement of the Plan.
Prominent points from the discussion are highlighted
immediately below.

Recurring costs — As one participant articulated,
‘There is an elephant in the room, and it is recurring
costs’. Education sectors, similar to other sectors, confront
the challenge of meeting annual costs associated with
everything from salaries to supplies to proper maintenance
of facilities. As it is currently constituted, the Plan does not
address this issue. Future drafts should.

Relevance — Is the Plan relevant? With the number
of previous declarations — Rome and Paris, to name just
two — it is necessary to have yet another? One participant
noted that if stakeholders simply honoured the existing
declarations there would be no need for the Plan.

Literacy — It was pointed out that the session
was remiss in regards to literacy. For some, literacy
— especially, female literacy — is the single, most powerful
transformative agent that facilitates development. It
warrants high attention in the Plan.

Regional approach — Given the institutional
interplay that must occur between Ministries of Education
and Ministries of Finance, it would be beneficial to bring
them together. One region, South America, is doing
just that. By bringing together Education and Finance
Ministries from its region, it might help facilitate awareness
that EFA and other education goals are not just local
challenges but regional and global in scope.



Global Monitoring
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Report Team on the
2007 EFA Global
Monitoring Report
and future Reports

The Working Group also focused on the 2007 and 2008
EFA Global Monitoring Report and Review. The speaker
was Mr Nicolas Burnett, Director, EFA Global Monitoring
Report Team. After a brief introduction by Mr Peter Smith,
Mr Burnett began his presentation.

Mr Burnett provided an overview of the EFA Global
Monitoring Report. His overview illustrated the trajectory
of the Report by highlighting its past, its present and its
future.

In remarks about its background, Mr Burnett
located both the origins and multiple purposes of the
Report. An annual, thematic publication that began
in 2002, the Report is produced by an international
team based at UNESCO. At its core, it functions as a
report card for EFA: it monitors progress towards the
EFA goals; it tracks international commitments towards
education; and records efforts to make aid more effective.
By chronicling the many facets of EFA, the Report is
able to serve as a comparative lens that places national
efforts involving education in both a regional and global
perspective. In so doing, it respects the holistic vision of
education set forth in the World Declaration on Education

for All Jomtien, 1990) and the Dakar Framework for
Action (2000).

The theme of the 2007 Report will focus on the first
EFA goal: expanding and improving comprehensive early
childhood care and education (ECCE). Infused throughout
this year’s Report will be a sense that urgency and equity are
necessary in efforts to achieve comprehensive early childhood
care and education. The Report will be divided into four,
interlocking parts.

Part | will be devoted to constructing the context.
Among other issues, it will focus on the benefits of
expanding ECCE to vulnerable and disadvantaged
populations.

Part Il is committed to examining the six EFA goals.
It will monitor progress toward EFA, focus on national
policies and programmes to meet EFA, and assess
the levels and patterns of flows of international aid to
education.

Part Ill is dedicated to the theme of ECCE. It will make
the case for ECCE by explaining its value to children,
families and society. Then an assessment will be provided
illustrating progress towards achieving ECCE across
regions. In addition, it will highlight promising country
practices that promote quality ECCE and the transition to
school.

Part IV will conclude with a discussion of national
strategies aimed at fostering a favourable policy




environment to achieve ECCE. It will conclude by
identifying an agenda for action across the six EFA goals at
both the national and international levels.

After reviewing the 2007 Global Monitoring Report,
discussion shifted to consider the 2008 Report. Its general aim
will be to assess the overall progress towards the achievement
of the EFA goals. It will accomplish this by focusing attention
on the significant social, political and economic changes that
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have occurred since Dakar and their implications for achieving
the EFA goals. As a way to lend the 2008 Report a sense of
cohesion, the themes of equity and the right to education

will be prominently featured. Mr Burnett concluded his
presentation by highlighting the various languages in which
the Report is published as well as the multiple means in which
it can be accessed. O
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and Stocktaking of
EFA Progress (RASEP

Mr Asghar Husain, Director, Division of Educational
Policies and Strategies, presented the Review and
Stocktaking of EFA Progress (RASEP). He began his
discussion by referring to a publication, An International
Strategy to Operationalize the Dakar Framework for Action
on Education for All (EFA), which provides the means to
effectively monitor the progress of EFA. He started his
presentation by focusing attention on strategy 11 of the
publication, which allows for the systematic monitoring of
progress towards the EFA goals and strategies at national,
regional and international levels up to 2015. The RASEP
strategy serves governments in the monitoring and in
coordinating the work of partners for the achievement of
EFA. Working within this context, the purpose of RASEP is
to give coherence to the monitoring activities undertaken
at the different levels and to provide complementary data
to those already existing in the annual Global Monitoring
Report.
One objective of RASEP is to contribute to the

establishment of integrated EFA information as well as
to the coherence and harmonization of the numerous
monitoring activities by different actors at national,
regional and international levels within a common EFA
framework, and to provide country data complementary
to the Report. This will allow for countries to receive
support according to their own timetables. RASEP will
address the following issues:

Signal what has changed since Dakar with reference to

basic goals and indicators;

Review policies, plans and strategies for achieving EFA;

Indicate how EFA is integrated in CCA/UNDAF, FTI,

UNGEI and PRSPs;

Evaluate the EFA gaps and challenges at different levels
(national, regional and global);
Identify and map financial gaps and review partners’
EFA contributions and actions;
Mr Husain indicated that a timetable for RASEP
needs to be established in relation to other international
education initiatives and events.

Before opening the floor for discussion, the moderator,
Mr Peter Smith, made several observations. First, he
commented on the importance of establishing reliable
and up-to-date databases within countries. Second, he
highlighted the need to create a global monitoring and
evaluation network. If such a network were formed, it
would allow countries — and other stakeholders - to access
critical technical assistance in the area of monitoring
and evaluation. Third, he noted that UIS has agreed to
assume a leading role in the formation of such a network.
Finally, he stressed the importance of stakeholders working
collaboratively and cooperatively in all endeavours.

Given the intense, technical work involved in both
creating databases and in monitoring and evaluation,
it was suggested that academia/academics could play
a pivotal role. Universities in all countries represent
repositories of the knowledge and skills needed to assess
progress toward the EFA goals. The above-mentioned
projects should draw from their expertise. One participant
explained that, when examining the work of an education
system, the assessment process must go beyond the core
curriculum. Today schools teach a rich variety of subject




matter, ranging from life-skills training to gender sensitivity
to intercultural education. How will these and other
non-traditional topics be assessed?

One delegate shared his country’s approach to
monitoring and evaluating for EFA. A piecemeal strategy
was developed that started in a single province. Later,
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other provinces were added. Although tedious, this
approach did allow authorities to address technical
difficulties before expanding their system. It also helped
in the construction of a network within the parts of the
country to monitor progress toward the EFA goals.

&
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Towards Cairo:
Preparing for

the Sixth High-Level
Group Meeting

A brief discussion on this topic was moderated by both
Mr Peter Smith and Mr Mark Richmond. Mr Smith
expressed to the participants the importance of
appropriately framing questions and issues at the High-
Level Group meeting (HLG). He reminded all that it was
important for the participants to carefully consider the
desired outcomes and how, as a collective body, these
would be achieved. Mr Richmond, for his part, indicated
that the Global Monitoring Report, resource mobilization,
policies strengthening the prevention and mitigation

of HIV and AIDS, and the Global Action Plan will be on
the agenda for review at the HLG meeting in Cairo. In
addition, literacy may also be given some attention, as
follow-up from the 2005 HLG meeting in Beijing. He
further commented on the possibility of enlarging the
current configuration of the Sherpas Group; an expansion
involving more developing countries might prove
profitable. Finally, Mr Richmond addressed the sequencing
of both the FTI and UNGEI. The possibility exists of
sequencing their respective work to coincide with the
timing of the HLG meeting.

It was strongly suggested that the issues involving Fragile
States, examined earlier at the conference, warranted
discussion at the HLG meeting. Teacher training, resource
mobilization, and aid effectiveness — to mention three
topics — also deserved attention at the meeting.

The short time period between the publication of
the EFA Global Monitoring Report and the HLG meeting
is a problem. For EFA Working Group members, the
short time period is not sufficient to prepare strategic
options involving a range of issues and concerns. Thus,

a suggestion was put forward to re-schedule the HLG
meeting later in the year. A participant from a developed
country expressed frustration around convincing high-level
authorities from his country to attend the HLG meeting.
He further speculated whether the agenda for the HLG
meeting was relevant to senior figures in his government.
He asked, how high is high? In order to attract high-

level individuals from the developed world, he suggested
including issues involving public finance and teacher
salaries on the HLG meeting agenda.

A participant from a developing country articulated
an alternative perspective to the point highlighted
immediately above. She inverted the scenario by
expressing her concern of trying to explain to high-ranking
government officials in the developing world why their
counterparts from the developed world are continuously
absent. If this trend does not reverse itself, attendance by
officials from the developing world may very well decline.

Many felt that the presence of additional
stakeholders was needed at the HLG meeting. It was noted
that efforts at outreach aimed at attracting multilateral
agencies and, in addition to education, high-ranking
officials from other public sectors are underway.




Presentation
of outcomes

This session provided feedback from the five meetings or
workshops held just prior to the Working Group.

Workshop on
Public-Private Partnerships
(18 July, 2006)

The workshop aimed at defining how Public-
Private Partnerships (PPP) could serve as a catalyst for
educational development in the context of the EFA goals.
Participants represented diverse sectors: non-governmental
organizations, research institutes, government bodies,
donor agencies, international organizations and the private
sector. The workshop was committed to examining three
areas: methodology, raising awareness and facilitation.
The following six areas were identified as areas worthy of
continued focus:

Document and analyse PPP models
PPP execution toolkits and frameworks
Policy forums and on-line communities
Define the role of the broker
Monitoring and evaluation
Methods for adaptation to policy contexts

The group will follow up on commitments made at
the workshop, create an overall schedule of activities that
incorporates reports to the High-Level Group meeting and
the World Economic Forum annual meeting 2007, and
continue with outreach to stakeholders.

Workshop on Essential
Learning Package
(17 July, 2006)

The Essential Learning Package (ELP) is a
programme involving eleven countries in West and Central
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Africa. Its goal is to increase the number of children
accessing basic education and to ensure that girls have
equal access and opportunities to succeed. Additionally,
ELP aims to ensure children receive essential services
and supplies necessary for a quality basic education,
and to provide teachers, schools, and communities with
complementary tools in order to accelerate progress
towards the education and the gender MDG.

In terms of progress, the eleven countries have
identified and estimated the costs of supplies and services
that help facilitate children attending and staying in
school. Examples of supplies and services include but are
not limited to the following:

M Infrastructure and equipment needs, such as
classrooms and walls

Separate toilet facilities for girls and boys
Desks and chairs

Teachers’ manuals and lodgings

Campaign materials to promote education, especially
with regard to gender
B Monitoring and evaluation tools

At the ELP meeting, country delegates appealed for
support to augment existing resources from the national
budgets. Delegates also requested technical support and
in-kind inputs from multilateral and civil society groups.
In brief, the delegates requested a real commitment from
donors to support ELP implementation.

UNGEI Global Advisory
Committee (17 July, 2006)

The representative from the UNGEI Global Advisory
Committee discussed the key points for feedback to the
EFA Working Group. In all, he reviewed seven points for
consideration by the Working Group, including:



M The purpose of the UNGEI partnership is to ensure
that gender equality in education is sufficiently
prioritized in national and international planning and
implementation to achieve the MDGs and the EFA
goals;

[l The UNGEI partnership will raise the profile of the
importance of a long-term commitment to gender
equality in education from all development partners
and ensure that impact is measured;

B UNGEI is committed to developing and disseminating
better information on approaches and tools for
integrating gender equality into national level
processes;

B UNGEI is committed to full integration into the EFA
Working Group and the EFA High-Level Group, and
it asks for the endorsement of gender equality as a
central part of the programme. In particular, UNGEI
welcomes the agreement of EFA-FTI partners on
the integration of gender equality in the guidelines
document;

M UNGEI is committed to ensuring that at least one
UNGEI partner agency will help coordinate support
to national government processes to integrate gender
equality as part of EFA-FTI endorsement process;

M UNGEI is committed to multi-sectoral strategies that
support girls’ education; UNGEI partners will engage
in country-level processes, including national plans,
PRSPs and gender strategies, and work with other
groups involved in gender issues to support a multi-
sectoral approach;

M UNGEI is committed to encouraging the better use
of existing monitoring processes to support the
implementation of international legal instruments,
such as the Convention on the Rights of the Child
and the Convention on the Elimination of All Forms of
Discrimination against Women (CEDAW) to monitor
progress on girls’ participation in education.

CCNGO/EFA
Coordination Group
(17-18 July, 2006)

Discussing the engagement of the NGO community
to help countries achieve the EFA goals, it was noted

that a new 18-month work plan has been developed to
help guide the efforts of the NGO community. Part of
the work plan entails launching initiatives that help to
give NGOs a more prominent profile with projects and
programmes designed to advance EFA. What is more,
the group highlighted the increasing progress made by
NGOs in the Arab region. However, it pushed for greater
attention regarding the Latin America region at forums
such as the Working Group on EFA. Collective Consultation
of NGOs on EFA (CCNGO/EFA) called for a greater use of
information technology throughout the education sector.

FTI Steering Committee
(21 July, 2006)

The Fast Track Initiative (FTI) was launched in 2002.
Its objective is to galvanize country reforms and expand
donor funding to achieve the MDG and the EFA goal of
universal completion of primary education by 2015. To
date, the FTI has played a significant role in influencing
the process of how donors and countries collaborate
and cooperate. The FTI utilizes a results-based model to
examine education investments. To date, 54 low-income
countries are receiving financial or technical support from
the Fast Track Initiative: 20 as fully endorsed partners
and 34 through the Initiative’s capacity- building fund.
Although the FTl is in its early stages, early evaluations
have illustrated its impact in several countries. Moving
forward, the FTI will focus considerable energy and effort
on the following: incorporating larger countries into its
framework, integrating quality and improving learning
outcomes, and attempting to ensure predictable and long-
term financial support for countries on the path toward
achieving the EFA goals. &
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Concl

remar

Each year, new challenges emerge on the path to
achieving the EFA goals by the year 2015. Each year for
the past seven years, the EFA Working Group has met to

confront and overcome such challenges. As a result of the

discussions and debates that characterized this meeting,
the world is preceding along the path toward the EFA
goals with more confidence.

At this conference, five themes in particular were
dominant and warrant a brief review because of their
magnitude, complexity and ability to directly impact
EFA. First, the issue of the abolition of school fees
generated intense discussions amongst the meeting's
participants. A policy pushing for the abolition of school
fees is not self-contained. Rather, it can serve as the lead
policy in a reform package that leads to broader reform
throughout an entire education system. Conversely,
the elimination of school fees can also place significant
strains on an education sector. School fee abolition can
dilute educational quality by fostering over-crowded
classrooms, a reliance on ill-prepared teachers, and a
weakening of school facilities. Thus, a balanced and
careful implementation of school fee abolition is called
for.

Second, the stubborn problem of child labour
continues to wreak havoc on young lives, as well as to
inhibit countries from achieving the EFA goals. As one
panelist observed, child labour and out-of-school children
represent two-sides of the same coin. Children forced to
work are the children not attending school. Still more
damaging is the gender component of child labour. Too
often, girls and female adolescents are forced to toil in
occupations such as domestic labour. All stakeholders —
from the Global Task Force to governments to the donor
community support and implement interventions aimed
at eliminating child labour.

uding
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Third, education in fragile states was discussed.
The fragile state is defined in the following terms:
countries where there is a lack of political commitment
and weak capacity to develop and implement pro-poor
policies. Within the context of the fragile state, the
delivery of social services, such as education, is easily
compromised. However, the education sector can play
a pivotal role in helping to turn around a fragile state.
To begin with, a resumption of educational services can
help stabilize a fragile state because it signals a sense
of governmental legitimacy. Furthermore, stability and
normality return through such aspects as the hiring
of teachers, the development of curricula and the
engagement of communities. It is therefore critical that
the donor community provide adequate financing for
education in fragile states.

Concerning HIV and AIDS, the education sector
has a critical role to play in preventing and mitigating
the spread of the epidemic. Integrating sex and gender
education into existing education curricula, training
teachers in HIV and AIDS awareness, and reducing and
eliminating the stigma and discrimination that often
accompany HIV and AIDS constitute measures that will
help reverse the epidemic. Moreover, governments can
use schools to deliver essential social services, such as
nutritional programmes, to vulnerable populations.

Perhaps the most damaging crisis looming over
the education horizon is the severe shortage of teachers.
An additional 18 million primary school teachers will be
needed if UPE is to be met by 2015. What is more, the
paucity of teachers has caused a drop in educational
quality. Governments and schools have been forced to
rely on under-qualified and/or untrained teachers to
meet their staffing needs. Governments, members of the
donor community, and other stakeholders must design



policies that simultaneously attract new teachers while
maintaining or boosting educational quality. Increasing
the number of teachers and sustaining educational
quality represent imperatives if the EFA goals are to be
met by 2015.

Finally, three themes were threaded through most
sessions of the Working Group meeting: gender, poverty

and donor harmonization are key areas for action in
addressing each one of the challenges which the Working
Group discussed. For countries to continue to make
good progress toward achieving the EFA goals, gender,
poverty and donor harmonization demand the utmost
attention. S
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Appendices

Opening Statement
by the Director-General

Distinguished Members of the Working Group,
Distinguished Guests,

Ladies and Gentlemen,

It gives me great pleasure to welcome you to UNESCO
on the occasion of this seventh meeting of the Working
Group on Education for All (EFA). Allow me to extend

a special welcome to those who are with us for the first
time. | trust that your stay in Paris will be as enjoyable as
it is fruitful.

The Working Group is one of the key international
mechanisms of the EFA movement, serving to bring
together professionals in the field who share a high
level of expertise and experience as well as a strong
commitment to the achievement of the EFA goals. In my
convening role, | am pleased that the Working Group is
now an established annual forum for debating emerging
concerns and taking stock of important trends and
developments related to EFA. This meeting’s agenda is
linked to some of the major outcomes of the High-Level
Group meeting held in Beijing last November and has

been shaped by extensive consultations with our partners.

It seeks to provide greater voice and representation to
developing countries.

| am delighted to note the broad nature
of participation in this meeting, both in terms of
geographical spread and institutional diversity. This
exemplifies the many necessary connections between
education and wider processes of development, including
links with the Millennium Development Goals.

In this regard, it should be noted that the 2005
World Summit gave a privileged place to EFA in its
outcomes document. Furthermore, the UN Development
Group Action Plan on the Millennium Declaration, the
MDGs and other International Development Goals,
2006-2008, makes reference to the EFA Global Action
Plan as a framework for collaborative action in education
that is in line with wider development strategies. This
Plan, which UNESCO is developing with the four other
convening agencies of Jomtien and Dakar, embodies
principles that are attuned to the direction of change and
improvement occurring within the United Nations system,
such as greater coherence and complementarity among
agencies. Indeed, the Plan seeks to provide a sectoral
platform in education for translating these principles into
practice.

| would like to draw your attention to two
significant recent developments regarding the Global
Action Plan. On 12 July, in the context of the UNDG
Principals’ meeting in Geneva, | had discussions on the
Global Action Plan with the heads of UNDP, UNFPA and
UNICEF along with Ms Ruth Kagia, Chief, Education
Sector, representing the President of the World Bank.
As a result of these discussions, which | had been asked
to arrange by UNESCO's Executive Board, the five EFA
convening agencies reached agreement in principle to
continue to work together on the Plan. Conceiving of the
Plan as a platform for collaboration and enhanced action
in support of national efforts to achieve the EFA goals, the



agencies agreed that a more fully developed version would
be presented to the next meeting of the High-Level Group
in Cairo, Egypt, on 14-16 November 2006.

The second significant event was the G8 Summit in
St Petersburg, to which | was invited. The G8 leaders had
a discussion amongst themselves on Sunday 16 July, which
led to the adoption of the education document entitled
Education for Innovative Societies in the 21st Century,
which contained a reaffirmation by G8 leaders of their
commitment to EFA. This document also specifically
welcomed ‘UNESCO’s efforts to finalize a Global Action
Plan to achieve the EFA goals and provide a framework
for coordinated and complementary action by multilateral
agencies in support of country-level implementation’.

The G8 leaders called upon UNESCO and the other

EFA convening agencies ‘to support harmonization and
alignment with national priorities, plans and targets and
to utilize each organization’s unique capacities to eliminate
duplication of effort and increase efficiency.” The G8
leaders also expressed their continuing support for an
effective implementation of the Fast-Track Initiative (FTI).

In the Summit session on Monday 17 July, | had
the opportunity to address the G8 leaders. In my remarks,
| stressed that developing countries themselves must
increase the amount of domestic resources devoted to
basic education but | pointed out that the financial gap
that exists, which has been estimated to be $12 billion
annually, cannot be filled entirely by domestic funding.
| therefore highlighted the need for further international
efforts to address the financial gap facing EFA. Those
international efforts have recently risen to $4.4 billion a
year but that still leaves an estimated $7.6 billion to be
found annually. | also emphasized the particular needs of
sub-Saharan Africa and called for commitments made by
donor countries to assist that region to be fulfilled.

Clearly, the G8 Summit in St Petersburg gave real
focus to EFA and expressed strong interest in the efforts
associated with the Global Action Plan to create a more
coherent, coordinated and effective approach among the
main EFA partners. That work must continue in earnest in
the months ahead so that an improved document can be
presented to the High-Level Group in November.

Ladies and Gentlemen,

Earlier this year, we also witnessed another
important initiative with implications for EFA. The Abuja
Conference on Financing for Development in May,
which Assistant Director-General for Education Peter
Smith attended, was a further significant step forward
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in structuring the new aid architecture based on mutual
commitment. The call for a 10-year planning horizon in
twenty African countries is a considerable challenge, one
that should not be rushed into in an under-prepared way.
The outworkings of the Gleneagles pledges, the
soon-to-be established UNESCO working group on debt
swaps for education, and the expansion of FTI will also
move the EFA agenda forward considerably. In regard to
last point, | would like to extend a special welcome to
Mr Desmond Bermingham, a familiar face but now here
for the first time in his new capacity as Head of the EFA-FTI
secretariat.

| have been heartened to note recent pledges of
increased financial support to EFA on the part of some
donor countries. These are significant developments which
serve to increase political momentum on a broad front
and set the stage for greater efforts as we look towards the
approaching target date of 2015.

| would urge us to maintain a focus on the
importance of the partnerships which we reinforce through
occasions such as this. Over the past year, we were pleased
to further strengthen our partnership with civil society and
particularly with the Global Campaign for Education, in
the EFA Global Action Week whose success in mobilizing
popular support for EFA was once again outstanding. The
meeting yesterday on public-private partnerships further
develops collaboration which, not so long ago, hardly
seemed feasible. The principle that effective partnerships
take time and hard work is one we should keep in mind.

The over-arching purpose of this Working Group
is to examine from different perspectives some of the
major obstacles to achieving EFA and to use our collective
expertise, experience and resources to assist developing
countries in overcoming these in a systematic and
coherent manner. Together you will examine issues of the
abolition of school fees, the elimination of child labour, the
educational response to HIV and AIDS, and the delivery
of education in fragile states. Permit me to say a word on
each of these.

We now have several years of experience, in a
number of contexts, of the impact of abolishing school
fees at the primary school level. Huge increases in
enrolment, including among girls, have demonstrated
just how high a barrier school fees have been. At the
same time, such increases have exerted much pressure
on teaching and infrastructure and thus on the quality of
learning and on resources. | hope that your deliberations
will sketch out a way forward in maintaining the obvious




Working Group on EFA - Report 2006

benefits of this measure while supporting countries to deal
effectively in the long-term with some of the negative
consequences.

Child labour is an abiding and stubborn problem. |
am encouraged that, following the EFA High-Level Group
meeting in Beijing last November, international energies
to tackle this issue will be channeled and harmonized
through the new mechanism of the Global Task Force on
Child Labour and EFA. This issue is large and complex in
character; | wish the Global Task Force every success in its
endeavours.

It is the second time that the Working Group has
devoted a session to HIV and AIDS. On the first occasion,
in 2003, the discussion centred on the linkages and
mutual impacts between the epidemic and education, and
so it is timely now to examine how the education sector,
at country level, can best respond in a comprehensive
manner. | will be particularly interested to learn of your
ideas about how to get the best results from both formal
and non-formal approaches and how to embed HIV and
AIDS awareness-raising and prevention throughout the
education system.

We are only too well aware, in our inter-connected
world, how conflicts and natural disasters inflict enormous
damage on development processes and systems of
governance that are so essential to stable progress. In
states which, as a result, are often termed ‘fragile’, the
international community must determine how best to
address not only the short-term restoration of services, but
also the much longer-term and more complex re-building
of institutions. Recent work on this topic will inform your
discussions, as will the key contributions of those who
struggle daily towards a steadier and more even path of
development.

After discussing the recent UNESCO Institute for
Statistics report on teachers and assessing its implications
for achieving adequate teacher numbers on the ground,
the penultimate session of your deliberations will focus
on the EFA Global Action Plan which, as | mentioned
earlier, now has broad support. | am very much looking
forward to the suggestions and recommendations you
may make concerning the implementation of the Plan as
an instrument for more coordinated action, particularly at
country level. The Plan is a work in progress, and so your
inputs will be most valuable in moving to the next stage
of putting it into operation.

This meeting of the Working Group is also called
upon to reflect on the timing of future meetings.

A re-sequencing has been proposed that would see

the Working Group taking place after the publication
of the EFA Global Monitoring Report in order to better
debate its messages, and in order to prepare the High-
Level Group agenda with the Report’s findings in mind.
Following a meeting of the Sherpas group this evening,
you will discuss the agenda and expected outcomes of
the forthcoming High-Level Group meeting in Cairo in
November hosted by the Egyptian Government.

As agreed in Beijing, the High-Level Group will be
preceded by annual review meetings of the FTI and the
United Nations Girls” Education Initiative (UNGEI), the
outputs of which will feed into the relevant sessions of the
High-Level Group. This would ensure better integration of
these important initiatives with the broader EFA agenda.
Please note that the special focus of the next edition of
the Global Monitoring Report will be upon early childhood
care and education, which will be an important theme for
our meeting in Cairo.

| would also like to point out that, alongside the
comprehensive EFA progress review which the 2008
Global Monitoring Report will present, UNESCO will
coordinate over the coming two years a Review and
Stocktaking of EFA Progress (RASEP) at national level, with
a strong capacity development component. This aims to
improve the inputs into national policy formulation.

Ladies and Gentlemen,

The Global Action Plan constitutes an element
of the reform of UNESCO's Education Sector which is
now in the initial stages of implementation under the
leadership of Peter Smith, the Assistant Director-General
for Education. EFA is a fundamental parameter in shaping
the reform which, | believe, will put UNESCO in a better
position both to fulfil its EFA coordinating responsibilities
as well as to bring a sharper focus to its own programme
work.

Before | close, | would like to say how pleased |
am to welcome Mr Ad Melkert, Associate Administrator
of UNDP - by video recording — and Ms Rima Salah,
Deputy Executive Director of UNICEF, to this opening
session. Their participation demonstrates once again our
common commitment to see the EFA goals achieved
through strong partnerships and effective collaboration
in the context of the MDGs and the wider development
agenda. It is important for us to continue to give high
priority to UNGEI as a means for achieving gender equity
and equality by 2015.



Finally, | am glad to observe that this week is a and complex. It requires our greatest energies and our
good illustration of UNESCO exercising its convening role most creative thinking. We who already enjoy the benefits
to bring together a range of institutional and individual and fruits of education — all of us here today — must
expertise to examine a number of EFA challenges in a devote ourselves, to the best of our ability and out of
spirit of shared commitment and joint action. For many fundamental human solidarity, to the achievement of
of you, this is, then, a very intensive time of interaction, quality basic education for all, for which millions are still
listening, sharing and learning. This is as it should be. waiting.

The EFA challenge is still enormous - it is multi-faceted Thank you very much. >
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Agenda of the Meeting

The Working Group is a post-Dakar coordination mechanism that brings together a wide range of
participants including countries, development banks, NGOs and the private sector, as well as multilateral
and bilateral organizations. Its function is professional and consultative, providing a forum for

exchange and discussion of EFA experiences in-country, regionally, from the perspective of international
organizations and for recommending concrete actions. It creates and reinforces partnerships, and ensures
linkages between the programmes and initiatives of different partners in the follow-up to the six Dakar
goals. The Working Group prepares the annual High-Level Group on Education for All.

Taking place as it does in the context of the implementation of the Global Action Plan developed
by UNESCO with the convening agencies of Jomtien and Dakar to achieve the EFA goals, this seventh
meeting will endeavour to promote policy and research agendas with a view to addressing major
obstacles to EFA and ensuring that each EFA partner delivers effectively on its mandate and commitments.
In the light of the Beijing High-Level Group Communiqué, the agenda addresses key challenges to
accelerating EFA progress. The meeting seeks to explore the way forward, with a strong focus on in-
country situations.

Expected outcomes

The Working Group will seek agreement on:

Strategies for coordinated application of the Global Action Plan to achieve the EFA goals;

The agenda of the Cairo High-Level Group meeting (6th HLG, 14-16 November 2006);

The initial plans of the Global Task Force (GTF) on Child Labour and EFA;

Strengthening alliances for the abolition of school fees and providing long-term support to countries;
Comprehensive national educational responses to the HIV and AIDS epidemic;

Effective approaches to improving education service delivery in fragile states.

Mobilizing resources for EFA in line with the Gleneagles commitments.
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Wednesday, 19 July 2006

9.30 - 9.40 am Opening Statement: Mr Koichiro Matsuura, Director-General, UNESCO

9.40 - 9.50 am Partnerships for results in Basic Education and Gender Equality:
Ms Rima Salah, Deputy Executive Director, UNICEF

9.50 - 10.00 am Keynote Address on EFA and the MDGs (video recording): ‘Acting on the 2005 World
Summit Outcomes’: Mr Ad Melkert, Associate Administrator, UNDP

10.00 - 10.15 am Overview of Agenda and Outcomes: Mr Peter Smith, Assistant Director-General for
Education, UNESCO

10.15-10.30 am Coffee break

10.30 am-1.15 pm Session 1: Abolition of School Fees: Implications for Education Sector Reform and Resource
Mobilization

Moderator: Mr Mark Bray, Director, IIEP (UNESCO)

< Mr Cream Wright, Global Chief, Education Section, UNICEF: ‘Sector Reform for EFA
by 2015: School Fee Abolition as a Driver for Change’'.

¢ Mr George I. Godia, Education Secretary, MOE, Kenya: ‘School Fee Abolition
in Kenya: Coping with Rapid Expansion’.

> Mirs Festina Bakwena, Permanent Secretary, MOE, Botswana: ‘Revisiting the School
Fee Abolition Policy in Botswana’.

< Mr Richard Arden, Head of Education, DFID, United Kingdom: ‘Mobilizing Resources
to Support Countries who commit to the MDGs and School Fee Abolition’.

The Beijing Communiqué recommended that ‘countries should work with EFA partners to progressively remove both formal
and informal school fee barriers, so as to enable all children, and in particular girls, to attend and complete primary
schooling by 2015 ... In order to improve their capacity to maintain quality while absorbing the impact of enhanced
enrolments, FTI and EFA partners will need to give prompt and long-term support to Governments of developing countries
that take these bold initiatives’. This session will focus on the global debate on the abolition of school fees. Based on
lessons learned and experiential knowledge, it will explore how countries can attain the EFA goals through demand-driven
education reforms. The session will also discuss means of ensuring that countries committed to abolishing school fees
receive adequate technical and financial support to manage the corresponding increased demands on their education
sector and stabilize more equitable and sustainable education systems. How best can these countries be helped to offset
loss of revenue and make the investment necessary to maintain and improve the quality of education?

Discussion on Abolition of School Fees
1.15-2.45 pm Lunch
2.45-4.45 pm Session lI: Reaching the EFA Goals: Overcoming Child Labour to achieve EFA

Moderator: Mr Kari Tapiola, Executive Director, ILO

¢ Mr Kailash Satyarthi, Chairperson, Global March Against Child Labour: ‘Child labour
as an obstacle to achieving Education for All and the Global Task Force’
Mr Nurettin Konakli, Head of Board of Strategy Development, Ministry of National
Education, Turkey: ‘Combating rural child labour through education’
Ms Froh Belfakir, Chief of the Division for Women and Childhood, Secretariat of State
for Family, Childhood and Handicapped Persons
Mr Hussein Oujour, Director in the Secretariat of State for Non-Formal Education and
Literacy Programmes, Ministry of Education
Mr Abdelaziz Addoum, Director of Labour, Ministry of Employment and Vocational
Training, Morocco: ‘Addressing Girls’ Domestic Labour through Education:
The Experience from Morocco’

(O O R

The international community’s efforts to achieve EFA and the progressive elimination of child labour are inextricably

linked: On the one hand, child labour is a major obstacle to achieving the EFA goals; on the other, education is key to the
prevention and elimination of child labour. This has been reflected in the work of successive Inter-Agency Round Tables
organized by the ILO, UNESCO, UNICEF, the World Bank and the Global March Against Child Labour, from which emerged
a Global Task Force (GTF) on Child Labour and EFA at the November 2005 EFA High-Level Group meeting in Beijing. This
session will be the launching pad for the GTF. Information on its rationale, terms of reference and membership will be
shared, with a view to mobilising support for its work. Participants will discuss proposed GTF joint initiatives, as well as
examples of national action to tackle child labour.
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Discussion on Child Labour and EFA
6.30-8.00 pm Reception hosted by UNESCO

Thursday, 20 July 2006

9.00-11.00 am: Session IlI: Improving Education Service Delivery in Fragile States: Reducing Fragility and

Adopting Sustainable Approaches

Moderator: Mr Desmond Bermingham, Head of FTI Secretariat.

<> Mis Pauline Rose, University of Sussex Institute of Education: ‘Approaches to
improving the delivery of educational Services in difficult environments where both
capacity and will are weak'.

> Mr Pierre Gambembo, DRC: ‘Adopting a pro-poor approach to educational service
delivery while addressing the structural causes of fragility’.

< Mr Wilson Fritz Saint Fort, Haiti

How can education service delivery reduce state fragility? The presentation will cover the approaches reviewed in the
OECD/DAC Fragile States Group work on education, health, water, security and justice, focusing on the recent education
sub-group report. The FTI Fragile States Task Team pilot approaches will also be discussed and the group will review some
of the major challenges facing development agencies: risk vs rights. Panellists from three countries will offer reflections on
their experiences with external partners. The expected outcomes of the session include gaining better understanding of
how to improve education service delivery interfaces in challenging contexts.

Discussion on Education Service Delivery in Fragile States
11.00-11.15 am Coffee break
11.15am-1.30 pm Session IV: Response to HIV and AIDS: The Role of Education in Prevention
and Mitigation
Moderator: Dr Barbara de Zalduondo, Associate Director for Epidemic Monitoring and
Prevention, UNAIDS
> Ms Mary-Joy Pigozzi, Senior Vice-President, Academy for Educational Development
(AED) and former UNESCO Global Coordinator for HIV and AIDS: ‘Session overview
and introduction: A comprehensive education- sector response to HIV and AIDS’
> Prof. David Plummer, University of the West Indies (UWI) and UNESCO-
Commonwealth Chair on Education and HIV/AIDS: ‘Education sector barriers and
opportunities for engaging in national AIDS responses: the Caribbean perspective’
{ Ms Margaret Wambete, Co-Founder and Chairperson, Kenya Network of Positive
Teachers (given in absentia by Mr Mark Richmond)
<> MrIm Sethy, Secretary of State, MoEYS, and Chairman of the Ministry’s
Interdepartmental Committee on HIV/AIDS (ICHA), Cambodia: ‘Building Cambodia’s
Education Sector Response to HIV and AIDS’
<> Mr Paramente Phamotse, Chief Education Officer — Primary, Ministry of Education
and Training, Lesotho: ‘A comprehensive educational approach to prevention, care
and support’.

The AIDS epidemic is increasingly recognized as one of the most serious threats to ensuring sustainable quality education
and achieving EFA. Education has a vital role to play in national responses, both in preventing HIV and in mitigating the
effects of HIV and AIDS on individuals, families, communities and nations. In order for the education sector to fulfill its
maximum potential, its strategy on HIV and AIDS must be embedded in a sector-wide approach. It should cover content,
curriculum and learning materials, educator training and support, policy management and systems, ensuring quality
and the full utilization of approaches and entry points, both formal and non-formal. This session will stress the need for
comprehensive commitment by the education sector and highlight the timeliness of intensified action based on recent
assessments made by more than 70 countries of their education sectors’ readiness to respond to the epidemic.

Discussion on Education Sector Response to HIV and AIDS

1:30-2:45 pm Lunch

2.45-4.15 pm Presentation and discussion of the recent UIS report on Teachers and Educational Quality:
Monitoring Global Needs for 2015 in the context of looming teacher shortages across the
world.
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Moderated by Mr Peter Smith, Assistant Director-General for Education, UNESCO

> Mr Albert Motivans (Senior Programme Specialist, UIS)

< Mr Georges Haddad (Director, Division of Higher Education, UNESCO)

< Mr Wouter van der Schaaf, Coordinator, Campaign Unit, Education International

4.15-4.30 pm Coffee break

4.30-6.00 pm Session V: Strategies for Making the EFA Global Action Plan Operational
Moderator: Mr Peter Smith, Assistant Director-General for Education, UNESCO

Mr Robin Horn (World Bank)

Mr Cream Wright (UNICEF)

Ms Arletty Pinel (UNFPA)

Ms Radhika Lal (UNDP)

Mr Gorgui Sow (CCNGO/EFA)

OO0

The EFA Global Action Plan highlights processes and areas of action undertaken by international EFA partners in support
of national efforts to achieve the EFA goals. Continuous dialogue among partners will ensure that their contributions and
agendas are complementary and mutually supportive. This session will explore effective approaches and strategies to
ensure coordinated application of the Global Action Plan in countries.

Discussion on Strategies for making the EFA GAP operational
Friday, 21 July 2006

8.30-9.15 am Presentation by Mr Nicolas Burnett, Director, Global Monitoring Report Team, on the
2007 EFA Global Monitoring Report and future reports.
Presentation by Mr Asghar Husain, Director, Division of Educational Policies
and Strategies, UNESCO, on the Review and Stocktaking of EFA progress (RASEP) 2007-

2008.
Discussion
9.15-10.00 am Preparing the Sixth High-Level Group meeting: Mr Peter Smith, Assistant Director-General
for Education, UNESCO.
10.00-10.15 am Coffee break
10.15-11.30 am Presentation of Outcomes:
<> Workshop on ‘Public-Private Partnerships for EFA’ (World Economic Forum)
< Workshop on ‘Essential Learning Package’ (UNICEF)
<> UNGEI meeting (UNICEF)
> Meeting of the Coordination Group of the Collective Consultation of NGOs on EFA
(CCNGO/EFA)
<> Brief progress report on the Fast Track Initiative (FTI)
11.30-11.45 am Concluding remarks: Agreement on the Way Forward
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List of participants

1. Countries

Bangladesh

Mr A. K. M. Shamsuddin

Secretary, Ministry of Primary and Mass
Education

Dhaka, Bangladesh

Tel: 880 2 716 2484 Fax: 880 2 71 688 71

Accompanied by:

Mr Ahmed Faisal

First Secretary

Bangladesh Permanent Delegation to
UNESCO

UNESCO House

Tel: 00 33 1 4651 9033

Fax: 00 33 1 4651 9035

Botswana

Ms Festina Bakwena

Permanent Secretary

Ministry of Education of Botswana
Private Bag 005, Gaborone - Botswana
Fax: +267 3972112

Mophutins Mosimanegape

Ministry of Education of Botswana

Brazil

Mr Ricardo Henriques

Vice-Minister of Education

Focal Point for the EFA Initiative
Ministério da Educacao, Esplanada dos
Ministérios , Bloco “L” — 7° Andar
CEP: 70.047-Brasilia DF, Brazil

Tel: (5561)-2104.8432

Fax: (5561)-2104.9229

email: ricardohenriques@mec.gov.br

Accompanied by:

Ms Claudia Baena Soares

Deputy Head of the International Affairs Unit
of the Minister’s Cabinet

Ministry of Education of Brazil

Tel: (5561)-2104.9527

Fax: (5561)-2104.9229

email: claudiasoares@mec.gov.br

Ms Daniela Arruda Benjamin
Second Secretary at the Permanent
Delegation of Brazil to UNESCO
UNESCO House
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Cambodia

Mr Im Sethy

Secretary of State

Chairman of the Ministry’s Interdepartmental
Committee on HIV/AIDS

Ministry of Education, Youth and Sports

No. 80 Norodom Blvd.,

Phnom Penh, Cambodia

Tel: (855 12) 819 393

Fax: (855 23) 217 250

Accompanied by:

Dr Bunroeun Nath

Under Secretary of State, National EFF
Coordinator

Ministry of Education, Youth and Sports
Tel: (855 16) 859 430

Fax: (855 23) 217 250

Mr Om Sethy

Director, Department of Information and
ASEAN Affairs

Ministry of Education, Youth and Sport
Tel: (855 23) 217 253

Fax: (855 23) 217 250 / 212 515

China

Mr Du Yue

Deputy Secretary-General Chinese National
Commission for UNESCO

National Commission of the People’s Republic
of China

37, Damucang Hutong Xidan, 100816 Beijing
Tel: +86 10 6609 6445

Fax: +86 10 6601 7912

email: duy@moe.edu.cn

Ms Dong Jianhong

Director, Education Division

Chinese National Commission for UNESCO
Tel: +86 10 6609 6249

Fax: +86 10 6601 7912

email: jhd@moe.edu.cn

Mr Zhao Changxing

Second Secretary

Permanent Delegation of China to UNESCO
email: dl.chine3@unesco.org

Democratic Republic
of the Congo

Mr Pierre Gambembo

Consultant / Education

C/o Mme Dorothée Kalonga

UNESCO Office in Kinshasa

Immeuble Losonia, Boulevard du 30 juin
BP 7248 KINSHASA |

Democratic Republic of the Congo

Tel : 243 81 88 48 253

Fax: 243 99 99 75 361

email: p.gambembo@unesco.org

Egypt _
Dr Mustapha Abdel Samee Mohamed Mursi
Director

National Centre for Education, Research and
Development

Ministry of Education

12 Wakeed St. From El Alfy, 14 floor Cairo,
Egypt

Tel: +202 592 5923

Fax: +202 588 3350

Mr Mohammed Safwat Salem
Secretary-General

Egyptian National Commission for UNESCO
17 Kuwait Street (ex Shareh Ismail Abu

El Fotooh Street)

Dokki, Guizeh, Cairo - EGYPT

Haiti

Mr Wilson Fritz Saint Fort

Technical Adviser

Ministry of Education and Vocational Training
18, rue José Marti, Port-au-Prince — Haiti

Tel : (509) 476-4445 | (509) 245-2221

India

Mr Shri Champak Chatterji

Secretary, Elementary Education & Literacy,
Ministry of Human Resource Development,
Government of India

“C" Wing, Shastri Bhawan,

New Delhi 110 001, India

Tel: +91 11 2 338 2587

Fax: +91 11 2 338 7859
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Accompanied by:

Ms Simmi Chaudhary

Deputy Secretary to the Government of India
Department of Elementary Education &
Literacy

MHRD Room N° 423, 4th Floor “C"” Wing
Shastri Bhawan, Dr Rajendra Prasad Road
New Delhi — 110001 India

Tel: +91 11 233 824 98

Fax: +91 11 233 824 98

Indonesia

Mr Aman Wirakartakusumah

Ambassador, Permanent Delegate

Permanent Delegation of Indonesia to UNESCO
UNESCO House - Paris

Jordan

Mr Tayseer Al Nahar

Secretary General

C/o Ministry of Education

P.O. Box 1646, 11118 Amman, Jordan
Fax: (962-6) 568.80.61; (962-6) 566.60.19
email: tnahar@moe.gv.jo

Ms Toujan Bermamet

Deputy Permanent Delegate, Cultural Attaché
Permanent Delegation of the Hashemite
Kingdom of Jordan to UNESCO

UNESCO House

Kenya

Mr George |. Godia

Education Secretary

Ministry of Education, Science and Technology
P.O. Box 30040, 00100 Nairobi - Kenya

Tel: + 254 20 34 18 52

Fax: +254 20 34 18 75

Accompanied by:

Dr. Esther Kakonge

Secretary-General of the Kenyan National
Commission for UNESCO

Ministry of Education, Science and Technology
National Bank Building (14th floor)

Harambee Avenue

P.O. Box 72107 — 00200, Nairobi, Kenya

Tel: (254-20) 33-89-80

Fax: (254-20) 21-30-25

Mr Peter Laban Ayiro

Deputy Director Planning & Policy

Ministry of Education, Science and Technology
P.O. Box 30040, 00100 Nairobi — Kenya

Tel: 254 02 03 41 852

Fax: 254 02 03 41 875

Mr Simon Karanja

Principal Economist

Ministry of Education of Kenya
Taifa Road, Nairobi

Tel: +254 020 0733 8854 12
Fax: +254 020 214287

Lesotho

Mr Paramente Phamotse

Chief Education Officer - Primary
Ministry of Education and Training
P. O. Box 47

Maseru 100

Lesotho

Tel: (+266) 22324369

Fax: (+266) 22310562

email: phamotsep@education.gov.ls

Mexico

Mr Pablo Latapi

Ambassador, Permanent Delegate of Mexico to
UNESCO

UNESCO House

email: p.latapi@unesco.org

Ms Daniela Rocha

Assistant of Education, Science and Culture
Sectors

Permanent Delegation of Mexico to UNESCO
email: d.rocha@unesco.org

Morocco

Mr Abdelaziz Addoum

Directeur du Travail

Ministére de I'Emploi et de la Formation
Professionnelle

6, Avenue Al Majd - CYM Rabat

Tel.: 00212 37 28 18 61

Fax: 00212 37 28 18 58

Ms Froh Belfakir

Chef de la Division de la femme et de I'enfance
Secrétariat d’Etat chargé de la Famille de
I'Enfance et des Personnes Handicapées

31 ave Al Alabtal 10 000 Agdal BP 8101 Rabat
- Maroc

Tel : 00 212 37 77 05 09 / 212 62 04 70 30
Fax : 002123777 21 97

email : f.belfakir@sfsas.gov.ma

Mr Hussein Oujour

Directeur p.i.

de la Direction de I'Education Non Formelle
Secrétariat d’Etat auprés du Ministére de
I'Education Nationale, de I'Enseignement
supérieur, de la formation des cadres et

de la Recherche Scientifique, chargé de
I’Alphabétisation et de I'Education non
Formelle

31 ave Al Alabtal 10 000 Agdal BP 8101 Rabat
— Maroc

Tel: 00 212 37 77 05 43 /00 212 67 87 82 38
Fax: 00 212 37 77.05.03

email: oujourhssain@alpha.gov.ma

Nigeria

Ms Amina J. Ibrahim

Senior Special Assistant to the President on the
MDGs

Federal Ministry of Education

Accompanied by:

Ms Miriam Yanwaji Katagum
Secretary General of the National Unit
Federal Ministry of Education,
Annexe, Central Area

Abuja, Nigeria

Tel: 0803 7869258

Ms B. O. Momah

Head EFA Unit

Federal Minstry Education

FME Annex Plot 245 Samuel Adesoju
Ademulegun Street

P. O. Box 7758 Wuse Abuja

Ms Fatima Othman

Senior Councellor

Nigerian Permanent Delegation
UNESCO House

Poland

Mr Jerzy Wisniewski

Advisor to the Minister

Ministry of National Education

Al. Szucha 25, 00-918 Warszawa, Poland
Tel: (48)22.34.74.884

Fax: (48)22.34.74.883

email: jerzy.wisniewski@men.gov.pl

Russian Federation

Mr Andrei Volkov

Advisor

Ministry of Education and Science
11, Tverskaya Street, Moscow,
Russian Federation

Tel: 7 (495) 935 89 05

Fax: 7 (495) 935 89 05

Ms Valeria Sakharova

Coordinator of G8 Expert Group on Education
Steering Committee for G8 Presidency of the
Russian Federation in 2006

16/1, bldg.2, Tverskaya Street, Moscow,
Russian Federation

Tel: 7 (495) 935 89 05

Fax: 7 (495) 935 89 05

Turkey

Mr Nurettin Konakli

Head of Board of Strategy Development
Ministry of National Education

Ataturk Bulvari, No: 98 C blok. 1. Kat,
Bakanliklar, Ankara

Turkey

Tel: + 90 312 425 00 86

Fax: + 90 312 418 64 01

email: zgokcesu@meb.gov.tr

Yemen

Mr Abdulaziz Bin Habtoor
Vice-Minister of Education
Ministry of Education of Yemen
Tel: 00 96 71 27 4549

Fax: 00 9471 27 4540

Accompanied by:

Ms Insaf Abdu Qassem

EFA National Co-ordinator

Ministry of Education of Yemen, P.O. Box
23049, Sana’a

Yemen

Tel: 00967-1-494027;

Fax: 00967-1-49 40 27 / 4039 18

Mr Ahmed Abdullah Ahmed

Head of Education and Adult Literacy
Ministry of Education of Yemen, P.O. Box
17705, Sana‘a

Yemen

Tel: 00967 1 619 488 or 00 967 1 605 850
Fax: 00 967 1 605 852

2. Bilateral Donor Agencies

Austria

Mme Christine Stromberger
Bundesministerium fir Bildung, Wissenschaft
und Kultur

[Ministére autrichien de I’éducation, des
sciences et de la culture]

Minoritenplatz 1

1014 Wien

Tél. : +43/ 1 53120 4714

Fax. : +43/1 53120 81 4717

email : Christine.Stromberger@bmbwk.gv.at

51



mailto:tnahar@moe.gv.jo
mailto:phamotsep@education.gov.ls
mailto:latapi@unesco.org
mailto:rocha@unesco.org
mailto:belfakir@sfsas.gov.ma
mailto:oujourhssain@alpha.gov.ma
mailto:wisniewski@men.gov.pl
mailto:zgokcesu@meb.gov.tr
mailto:Stromberger@bmbwk.gv.at

Belgium

Mr Kris Panneels

General Adviser

Direction générale de la Coopération au
Développement

Programmes multilatéraux et européens
Rue Brederode 6 — 1000 Brussels, Belgium
Tel : 0032251902 11

Fax: 003225190570

Ms Nadine Dusepulchre

Conseillere adjointe

Direction générale de la Coopération au
Développement,

Service appui a la politique de I'Education
Ministry of Foreign Affairs

Rue des Petits Carmes 15, 1000 Brussels
Belgium

Tel: +32 2 519 0523

Canada

Ms Dominique Levasseur

Permanent Delegation of Canada to UNESCO
email: Dominique.Levasseur@international.
gc.ca

UNESCO House

Denmark

Mr Knud Mortensen

Senior Technical Adviser in Education
Ministry of Foreign Affairs, Danida
Asiatisk Plads 2, DK-1448 Copenhagen K,
Denmark

Tel: +45 33 92 01 92

Fax: +45 33 92 07 90

Finland

Mr Heikki Kokkala

Counsellor (Education)

Permanent Delegation of Finland to the OECD
Tel. +33 (0)1 45 24 72 92

Mobile: +33 (0)6 76 22 81 65

France

Mr Jean-Claude Mantes

Chargé de mission DCT/HEF

Ministry of Foreign Affairs

20, rue Monsieur, 75007 Paris

Tel: + 331 53 69 31 24

email: Jean-claude.MANTES@diplomatie.gouv.fr

Mr Alain Dhersigny

Ministére des Affaires étrangeres

Chef du Bureau des Politiques éducatives et
d’Insertion Professionnelle

20 rue Monsieur 75700 Paris 07 SP France
Tel : + 331 53 69 33 21

Fax : + 331 53 69 37 83

email : alain.dhersigny@diplomatie.gouv.fr

France

Ms Marie-Paule Truel Belmas

Conseillére technique

Commission francaise pour I'UNESCO

57, bd des Invalides 75700 Paris 07 SP

Tel : 01 53 69 30 05

Fax: 015369 32 23

email : marie-paule.belmas@diplomatie.gouv.fr
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Germany

Mr Gert Flaig

Senior Education Advisor
Abteilung 43 Gesundheit, Bildung
Soziale Sicherheit

Deutsche Gesellschaft fiir, Technische
Zusammenarbeit (GTZ) GmbH
Dag-Hammarskjéld Weg 1-5
Postfach 51 80, 65726 Eschborn
Tel.: +49 (0)6196 79 1283

Fax: +49 (0)6196 79 80 1283
email: gert.flaig@gtz.de

Ms Nora von Randow

Abt. Gesundheit, Bildung und Soziale
Sicherheit

Deutsche Gesellschaft fiir

Technische Zusammenarbeit (GTZ) GmbH
Postfach 5180, D-65726 Eschborn

Tel. +49 6196 79-1285

Fax +49 6196 79-80 1285

email: nora.randow@gtz.de

Ireland

Mr Paul Murphy

c/o Irish Aid/Dept.of Foreign Affairs
Bishops Square, Redmonds Hill Dublin 2,
Ireland

Tel: +353 1 408 2307

Fax: +353 1 408 28 84

email : pmurphy@worldbank.org

Italy

Ms Teresa Savanella

Direction Générale de la Coopération et au
Développement

Ministére des Affaires étrangeres

Roma, Italy

Ms Cristina Carenza

Premier secrétaire

Délégation permanente de I'ltalie aupres de
I"'UNESCO

Mes Vittoria Pomponio
Stagiaire, Délégation permanente de ['ltalie
aupres de ' UNESCO

Japan

Ms Taeko Okitsu

Chief, Education Unit,

Aid Planning Division, Economic Cooperation
Bureau, Ministry of Foreign Affairs
Kasumigaseki 2-2-1 Chiyoda-ku Tokyo 100-
8919, Japan

Tel: 81 3 3580 3311

Fax. +81-3-5501-8362

email: taeko.okitsu@mofa.go.jp

Mr Kenichiro Kanemitsu

Senior Specialist for Development Assistance,
Office for International Cooperation,
International Affairs Division, Minister’s
Secretariat,

Ministry of Education, Culture, Sports, Science
and Technology

2-5-1, Marunouchi, Chiyoda-ku, Tokyo 100-
8959, Japan

Tel: +81-3-6734-2606

Fax: +81-3-6734-3669

email: k-kane@mext.go.jp

Mr Yuzuru Imasato

Minister Counsellor

Permanent Delegation of Japan to UNESCO
148, rue de I'Université 75007 Paris, France
Tel : 33153592700

Fax : 33153592727

email : deljpn.ed@unesco.org

Ms Mariko Kobayashi

First Secretary

Permanent Delegation of Japan to UNESCO
email: deljpn.px@unesco.org

Netherlands

Mr Ronald Siebes

Basic Education Expert

Ministry of Foreign Affairs

The Haguen, Netherlands
Tel:+31 70 348 4301

email: ronald.siebes@minbuza.nl

Accompanied by:

Mr Arjan Schuthof

Head Education and Development Division
Dutch Ministry of Foreign Affairs

PO BOX 20061

2500 EB The Hague

Netherlands

Tel: + 31 70 348 5212

email: arjan.schuthof@minbuza.nl

Norway

Mr Ole Briseid

Permanent Delegation of Norway to UNESCO
UNESCO House

email: dl.norway@unesco.org

Ms Hildegunn Tobiassen
Advisor Norad
email: hildegunn.tobiassen@norad.no

Mr Dankert Vedeler
Ministry of Education and Research
email: dv@ufd.dep.no

Sweden

Mr Kaviraj Appadu

Senior Programme Officer

Education Division

Department for Democracy and Social
Development

Tel: 46 (0) 8 698 55 88

Fax: 46 (0) 8 698 56 47

email: kaviraj.appadu@sida.se

Ms Malin Elisson

Program Officer

Sida, Department for Democracy and Social
Development, Education Division
Sida, SE-105 25 Stockholm, Sweden
Tel: +4686985000

Fax: +4686985647

email: malin.elisson@sida.se

Ms Gun-Britt Andersson

Ambassador and Permanent Delegate
Permanent Delegation of Sweden to UNESCO
and the OECD

UNESCO House, Paris

Tel: 331 45 68 34 50

Fax : 331 47 341003

email: gun-britt.andersson@foreign.ministry.se
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Mr Anders Falk

Minister Counsellor and Deputy permanent
Delegate

Permanent Delegation of Sweden to UNESCO
and the OECD

Tel: 331 45 68 34 51

Fax: 33147 341003

email: dl.suede@unesco.org

Ms Laila Abdallah

Trainee

Delegation of Sweden to the OECD

2, rue Conseiller Collignon

75116 Paris, FRANCE

Tel: +33 (0)1 45 24 81 74

Fax: +33 (0)1 45 24 18 34

email: laila.abdallah@foreign.ministry.se

United Kingdom

Mr Richard Arden

Acting Head of Profession for Education
Department for International Development
1, Palace Street, London, SWTE SHE,
United Kingdom

Tel: 02 07 023 1273

Fax: 02 07 023 0428

email: r-arden@dfid.gov.uk

Mr Phil Rose

Head Education Team, DFID
Tel: +44 207 023 0190
email: p-rose@dfid.gov.uk

Dr Halima Begum

Education Advisor - Education and Skills Team
DFID, 1 Palace Street, London SW1E 5HE
Tel: + 44 (0)20 7023 0102

Fax:+ 44 (0)20 7023 0428

email: h-begum@dfid.gov.uk

Ms Sally Gear

Education and Gender Adviser, DFID
Tel: +44 207 023 0200

Fax: +44 207 023 0428

email: s-gear@dfid.gov.uk

United States

H. E. Mrs. Louise V. Oliver

Ambassador,

Permanent Delegate

Permanent Delegation of the United States of
America to UNESCO

18, avenue Gabriel - 75382 PARIS Cédex 08

Mr Joseph Carney

Director Office of Education
USAID 1300 Pennsylvania Avenue NW,
Washington DC 20523

Tel: 1202 712 0732

Fax: 1 202 216 3229

email: jcarney@usaid.gov

Mr Donald Mackenzie

Senior Policy Advisor

Office of Education, EGAT, USAID
Tel: +1 202 787-1927

Fax: +1 202465 4256

email: bmackenzie@usaid.gov

Ms Suezan Lee

Office of Education, EGAT, USAID
Tel: +1-202-213-2014

email: sulee@usaid.gov

Ms Barbara Addy
USAID

Ms Amy Ostermeier

Foreign Affairs Officer

U.S. Department of State
2201 C Street NW
Washington DC 20520

Tel: 202-663-0026

Fax: 202-663-0035

email: ostermeieraa@state.gov

Ms Sally Lovejoy
Education Attache US Mission
email: lovejoysg@state.gov

Ms Katie Campo
Intern, US Mission

3. Multilateral Agencies

ILO

Mr Kari Tapiola

Executive Director

4 route des Morillons

1211 Geneva 22, Switzerland

Tel: (+41.22) 799.6324

Fax: (+41 22) 799 6941

email: ednorm@ilo.org or tapiola@ilo.org

Mr Hamid Tabatabai

Senior Economist

4, route des Morillons

1211 Geneva 22, Switzerland
email: tabatabai@ilo.org

Ms Ayse Sule Caglar
Programme Officer

4 route des Morillons

1211 Geneva 22, Switzerland
Tel. +41 227998746

Fax. +41 227998771

email: caglar@ilo.org

OECD/DAC

Mr Karim Morcos

Administrator, Fragile States Group
Organisation for Economic Co-operation and
Development (OECD)

Tour Europe (TE), 33 Place des Corolles

La Defense 2, France

Tel: 433145241523

Fax: +33 1 44 30 61 47

email: karim.morcos@oecd.org

UNAIDS

Ms Barbara de Zalduondo

Associate Director, Epidemic Monitoring and
Prevention

UNAIDS

20, avenue Appia

CH-1211 Geneva 27, Switzerland

Tel: +41 22 791 4212

Fax: +41.22.791.4187

email: dezalduondob®@unaids.org

UNDP

Mr Ad Melkert

Keynote speaker

Associate Administrator

United Nations Development Programme
(UNDP)

One United Nations Plaza

New York, NY 10017 USA

Tel: +1 (212) 906-5000

Fax: +1 (212) 906-5364

Ms Radhika Lal

Policy Adviser

ICT for Poverty Reduction of the Bureau for
Development Policy

One United Nations Plaza, DC1 - 2028,
New York, NY 10017

Tel: +1 212 906 6202

Fax: +1 212 906 5778

email: radhika.lal@undp.org

UNFPA

Dr Arletty Pinel

Chief of the Reproductive Health Branch,
Technical Support Division

UNFPA HQs

220 East 42 Street, New York, NY 10017,
US.A.

Tel: 1212 297 5204

Fax: 1 212 297 4915

email: pinel@unfpa.org

UNICEF

Ms Rima Salah

Deputy Executive Director
Head of Delegation

email: rsalah@unicef.org

Mr Cream Wright

Global Chief, Education Section

3, United nations Plaza, NY 10017, USA
Tel: 212 824-6619

Fax: 212 326-7129

email: cwright@unicef.org

Mr Richard Navarro

3, United nations Plaza, NY 10017, USA
Tel: 212 824-6619

Fax: 212 326-7129

email: rnavarro@unicef.org

Accompanied by:

Ms Dina Craissatti

Senior Advisor, Education Section
UNICEF New York

Tel: 1 212 326-7602

Fax: 1 212 326-7129

email: dcraissati@unicef.org

Ms Mannathoko Changu

Senior Advisor, Education Section
Tel: 1 212 824-6647

Fax: 1212 326-7129

email: cmannathoko@unicef.org

Ms Staneala Beckley

Regional Education Advisor for West and
Central Africa

UNICEF Bureau Regional for West and Central
Africa

P.O. Box 29720-Yoff, Dakar, Senegal

Tel: 221 869 58 58

Fax: 221 820 30 65

email: sbeckley@unicef.org

Ms Patricia Moccia

Chief, Editorial and Publications Section
UNICEF NY

email: pmoccia@unicef.org

Ms Malak Zaalouk
Regional Education Advisor, UNICEF MENA
email: mzaalouk@unicef.org

Ms Susan Durston
Regional Education Advisor, UNICEF ESARO
email:sdurston@unicef.org
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Ms Aster Haregot
UNGEI Regional Focal Point, UNICEF ESARO
email: aharegot@unicef.org

Ms Joan French
Representative, UNICEF Burkina Faso
email: jfrench@unicef.org

Ms Aya Aoki
UNGEI Regional Focal Point, UNICEF EAPRO

Ms Rajae Msefer Berrada

Child Protection Officer

UNICEF Rabat, Morocco

Angle Beni Bouayach, Imam Malek, Souissi,
Rabat - Maroc

Mobile: 212 (0) 61 39 61 79

Office: 212 (0) 37 75 97 41

Fax: 212 (0) 37 75 97 60

email: rberrada@unicef.org

World Bank

Mr Robin Horn

Education Sector Manager
The World Bank

Tel: (202) 473-1011

Fax: (202) 522-3233

email: Rhorn@worldbank.org

Ms Mercy Tembon

Senior Education Specialist

The World Bank, 1818 H Str., N.W.,
Washington D.C. 20433, U.S.A.
Tel: 202 473 5524

email: mtembon@worldbank.org

FTI Secretariat

Mr Desmond Bermingham

Head of FTI Secretariat

The World Bank

1818 H Str., N.W., Washington D.C. 20433,
U.S.A

Tel: +1 202 458 7169

email: dbermingham@worldbank.org

Ms Anna Triponel

Consultant

Education for All - Fast Track Initiative
The World Bank

Tel: 1-202-473-2400

Fax: 1-202-522-3233

email: atriponel@worldbank.org

WEFP
Mr Francisco Espejo

Chief School Feeding Service
email: francisco.espejo@wfp.org

Ms Ute Meir

Senior Programme Adviser
School Feeding Service
World Food Programme

4. Regional organizations

Organizacion de Estados
Iberoamericanos (OEI)

Ms Cristina Manzanedo

Coordinadora Técnica del Plan Iberoamericano
de Alfabetizacion

Bravo Murillo, 38

28015 Madrid, ESPANA

Tel: +(34) 91 594 43 82, ext.144

email: cmanzanedo@oei.es
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Association for the Development

of Education in Africa (ADEA)
Mr Mamadou Ndoye

Executive Secretary

ADEA 7-9 rue Eugéne-Delacroix
75116 Paris, France

Tel: + 33/ (0) 145.03.77.57

Fax: + 33/ (0) 145.03.39.65

email: m.ndoye@iiep.unesco.org

Ms Amina Osman

Coordinator, ADEA Working Group on Non-
Formal Education

ADEA at UIE Feldbrunnenstrasse 58,
Hamburg D-20148

Germany

Tel: +49 40 44 80 41 20

Fax: +49 40 410 7723

Ms Christine de Agostini
Consultante

Tel: +33 (0)1 45 03 77 66
Fax: +33 (0)1 45 03 39 65

Ms Lauren Ventimiglia
Intern, ADEA

European Commission

DG Development

Ms Marja Karjalainen

Senior Administrator

European Commission, DG Development
SC-15, office 5/65

1049 Brussels, Belgium

Tel: +32 2 299 6380

Fax: +32 2 296 3697

email: Marja.Karjalainen@cec.eu.int

Africa Union

Dr Botlhale Tema

Director, Department of Human Resources,
Science & Technology

Africa Union

Addis Ababa, Ethiopia

Tel: 00 251 1 517 523

email: temabo@african-union.org

5. Civil Society: NGOs,
Foundations, Private Sector
and Others

Africa Network Campaign on EFA

(ANCEFA)

Mr Gorgui Sow

Regional Coordinator

Africa Network Campaign on Education for All
(ANCEFA)

Zone B Batiments - Rue 111 Villa N° 24 A
BP 3007 Dakar Yoff, Senegal

Tel: (221) 824 22 44

Fax: (221) 824 13 63

Mobile : (221) 643 68 90

email: gorgui@ancefa.org

Website: www.ancefa.org

Accompanied by:

Mr Frederick Mwesigye

Coordinator of Forum of Education NGO's in
Uganda (FENU)

ANCEFA Board member

Tel: 00 256 75 45 35 65

email: fenu@africaonline.co.ug

Asian South-Pacific Bureau of Adult

Education (ASPBAE)

Mr Kazi Rafiqul Alam

Dhaka Ahsania Mission

Representing Asian / South Pacific Bureau of
Adult Education (ASPBAE)

ASPBAE Secretariat c/o MAAPL

9th Floor, Eucharistic Congress Building No. 3
5, Convenent Street, Colaba

Mumbai 400 039, India

Tel: (91) 22-22021391/2281 6853/22871597
Fax: (91) 22-22832217

Website: http://www.aspbae.org

Arab Network for llliteracy

and Adult Education

Ms Seham Negm

Secretary-General

Arab Network for llliteracy and Adult Education
10, Zaneb Kamel Hassan st.

Doki - Giza, Egypt

Tel: (202) 7311007

Fax: (202) 7295042

email: adult_education_net@hotmail.com

Consejo de Educacién de Adultos

de América Latina (CEAAL)

Mr Edgardo Alvarez

Investigador Programa Interdisciplinario de
Investigaciones en Educacion (PIIE)
Dalmacia 1267, Providencia

Santiago, Chile

Tel: (562) 2096644

Fax: (562) 2047460

Website: www.ceaal.org ; www.piie.cl

Education International

Ms Monique Fouilhoux

Coordinator, Education and Employment Unit
Education International

5, Bd du Roi Albert Il, 1210 Brussels, Belgium
Tel: +32 2 224 06 43

Fax: +32 2 224 06 06

email: monique.fouilhoux@ei-ie.org

Mr Wouter van der Schaaf
El Coordinator, Campaign Unit
email: wouter.vanderschaaf@ei-ie.org

Accompanied by:

Mr Dennis Sinyolo

El Coordinator, Education and Employment
Unit

Tel: +32 2 224 06 11

Fax : +32 2 224 06 06

email: dennis.sinyolo@ei-ie.org

Mr Elie Jouen
El Coordinator

Basic Education Coalition

Ms Carolyn Bartholomew

Executive Director

Basic Education Coalition

1825 Connecticut Avenue, NW, Suite 600,
Washington, DC 20009, U.S.A.

Tel: +1 202 884 8530

Fax: +1 202 884 8765

email: cbartholomew®@aed.org
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Forum for African Women
Educationalists (FAWE)

Ms Marema Dioum

Programme Officer

Forum for African Women Educationalists
(FAWE)

PO Box 21394, 00505 Ngong Road, Nairobi,
Kenya

Tel: 254 20 573131/ 573351/ 573359

Fax: 254 20 574150

email: mdioum@fawe.org or fawe@fawe.org

International Center on Child Labor

& Education (ICCLE)
Dr Sudhanshu Joshi
Executive Director of ICCLE
1925 K Street, NW, suite 300
Washington DC, 20006-4500
Tel: 1 202 258 8873

Fax: 1 202 778 4638

email: sjoshi@iccle.org

Office International de
I'Enseignement Catholique (OIEC)

Mr Fulgence Kone

277, rue St Jacques 75005 Paris, France
Tel: 33 (1) 53 73 73 60

Fax: 33 (1) 3948 1021 /53737351

NGO-UNESCO Liaison Committee
Ms Francoise Sauvage

President

NGO-UNESCO Liaison Committee
UNESCO

1, rue Miollis 75015 Paris, France

Tel: 33 (1) 45 68 36 67 / 36 68

Fax: 33 (1) 45 66 03 37

email: comite.liaison.ong@unesco.org

World Economic Forum (WEF)
Mr Richard Samans

Managing Director

Global Institute for Partnership and
Governance

World Economic Forum, 91-93 route de la
Capite

CH-1223 Cologny, Geneva

Tel: 41 22 869 1414

Fax: 41 22 786 2744

email: richard.samans@weforum.org

Mr Alex Wong

Deputy Head and Director

World Economic Forum

Tel: +41 22 869 1460 or +41 79 210 2618
(mobile)

Fax: +41 22 786 2744

email: alex.wong@weforum.org

Mr Anders Jonsson

Global Leadership Fellow

Project Manager, Global Education Initiative
Tel: +41 (0)22 869 1430

Fax: +41 (0)22 786 2744

email: anders.jonsson@weforum.org

Global Aids Alliance

Mr David Gartner

Policy Director

1413 K Street, NW, 4th Floor, Washington, DC
20005

Tel: 202 789 0432, Ext. 210

Fax: 202 789 0715

email: dgartner@globalaidsalliance.org

Save the Children UK

Ms Katy Webley

Head of Education

Save the Children

1 St. John's Lane, London, EC1 4AR
Tel: +44 (0)20 7012 6787

email: k.webley@savethechildren.org.uk

Ms Kathleen Moriarty

Advocacy Adviser, Education

Save the Children UK

1 A St Johns Lane, London, England

Tel: +44 (0) 207 012 6400

email: k.moriarty@savethechildren.org.uk

Global Campaign for Education
(GCE)

Ms Lucia Fry

Acting Global Co-ordinator

Global Campaign for Education

24 Powerscroft Road, London E5 OPU, United
Kingdom

Tel: +44 7976 908006

email: lucia@campaignforeducation.org

ActionAid UK

Mr David Archer

Head of International Education Action Aid
International

Hamlyn House, McDonald Road, Archway,
London N19 5PG, UK
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Fax: +1 202 884 8430

email: smoseley@aed.org

Ms Mary-Joy Pigozzi

Senior Vice-President, Academy for Education
Development (AED)

AED, 1825 Connecticut Avenue NW,
Washington DC 20009-5721

Tel: +1 202 884-8881
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Tel: (416) 979-5384
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Ms Ann Ndong Jatta
DIR/ED/BAS

Mr Mark Richmond
DIR ai/ED/UNP

Mr Abhimanyu Singh
DIR/ED/EFA

Regional Bureaux and Field Offices

UNESCO Bangkok

Mr Sheldon Shaeffer

Director of Office

Box 967, Prakanong P.O. Bangkok, Thailand
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Cote d’lvoire

H. E. Ms Odette Yao Yao

Ambassador, Permanent Delegate
Permanent Delegation of Cote d’lvoire
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UNESCO House

Democratic Republic of the Congo
H. E. Mr Jean de Dieu Moleka Liambi
Ambassador Extraordinary and Plenipotentiary
of the Democratic Republic of the Congo
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10. Others
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Zonta International
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